


 

Progress Monitoring Goal 2 
Mathematics 

Seattle Public Schools is committed to making its online information accessible and 
usable to all people, regardless of ability or technology. Meeting web accessibility 
guidelines and standards is an ongoing process that we are consistently working to 
improve. 

While Seattle Public Schools endeavors to only post documents optimized for 
accessibility, due to the nature and complexity of some documents, an accessible version 
of the document may not be available. In these limited circumstances, the District will 
provide equally effective alternate access.  

For questions and more information about this document, please contact the following: 

Dr. Caleb Perkins 
Executive Director, College & Career Readiness 

cbperkins@seattleschools.org 

This document details the Progress Monitoring Memo regarding the Mathematics Goal.  
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7th Grade Math Goal Progress Monitoring Memo 
December 18, 2024 

 
The School Board sets goals for student outcomes, based on the community’s vision for the district, and guardrails, 
based on the community’s values for how the vision will be achieved. The enclosed memo reports on the interim 
student outcomes for the 2024-2025 school year.   
 
Topline Goal 
The percentage of Black boys and teens in 7th grade who achieve proficiency or higher on the 7th grade Smarter 
Balanced Assessment (SBA) in math will increase from 23% in June 2019, to 45% in June 2024 and to 70% in 
June 2026 – essentially doubling over 3 years and reaching the targeted 70% in 5 years. 
 
Theory of Action 
Our Theory of Action has remained consistent from the October 2024 Memo that if teachers deliver high-quality, 
standards-aligned, culturally responsive instruction based on research on math achievement, more SPS students 
will achieve grade-level proficiency on the 7th Grade Math SBA.  

Teachers will be able to deliver high-quality instruction in math if they: 

1. Facilitate students’ mathematical discourse. 
2. Give students the opportunity to do tasks and assessments that promote reasoning and problem 

solving, including curriculum-embedded assessments. 
3. Leverage enVision curricular resources and the SPS scope and sequence to help all students meet 

standard. 
4. Develop the mathematical identity and sense of belonging of AAMs and other Students of Color 

Furthest from Educational Justice by embedding the ICUCARE Framework into practice. 
5. Continue to refine high-quality math instruction by participating in job-embedded professional 

development including coaching cycles and common learning. 
Teachers, principals, and schools will be able to achieve the above if the SPS central office: 

• Invests in resources, training, and support for educators and principals. 
• Aligns its work across departments to enable system-level continuous improvement. 
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Outcomes 
The 7th Grade Math Goal in SPS’s 5-year strategic plan (2019-2024) is for all Students of Color Furthest from 
Educational Justice (SoCFFEJ), with a particular focus on AAM, to achieve an overall proficiency rate of 70%. 
Proficiency is defined as achieving a Level 3 or 4 on the 7th Grade Math Smarter Balanced Assessment (SBA). 
Our Interim Measure is based on Fall MAP, which is predictive of Spring SBA.  MAP scores are moderately to 
strongly predictive of SBA scores depending on how close in time the two tests are given. NWEA, the MAP test 
developer, conducted a linking study in Washington state that specifically derives MAP cut scores that best 
predict SBA performance levels: https://www.nwea.org/uploads/2021/03/WA-MAP-Growth-Linking-Study-
Report-2021-03-18.pdf 
Levels of Projected Proficiency on the Spring 2025 SBA based on Fall 2024 MAP  
 
This fall we are seeing a general positive trend in all subgroups of students projected to meet proficiency in 
Spring 2025 based on this Fall’s Math MAP Assessment, shown in Figure 1.  
 
Figure 1. 
Interim 1: 7th Graders Projected Proficient in Mathematics  
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Figure 2.  

 
 
 
• 7th grade Students of Color Furthest from Educational Justice increased their projected proficiency rates on 

the Spring Math SBA by 5.8%, from 34.6% to 40.4% on the Fall MAP. 
• 7th grade African American boys and teens increased their projected proficiency rates on the Spring Math 

SBA by 9.7%, from 23.5% to 33.2% on the Fall Math MAP. 
• Similar trends are present for our 7th grade students receiving Multilingual Services, with an increase of 

7.9% from 10.3% to 18.2%, and students receiving Special Education services increased 7.7% from 30.9% 
to 38.6% on the Fall Math MAP.  

 
Levels of Projected Proficiency on the Spring 2025 SBA based on Fall 2024 MAP, Priority Schools 
 
This fall, 2024-2025 is our first full implementation of targeted supports for our six schools in the Seattle 
Excellence in Math Initiative which enroll 2/3 of our African American Male 7th grade students.  The six schools 
are Aki Kurose Middle School, Denny International Middle School, Meany Middle School, Mercer Middle School, 
South Shore 6-8, and Washington Middle School.  All six schools have at least a half time school based 
instructional math coach, teachers participating in three release days in grade level cohorts, common Red 
Wednesday PD offered at each school site, and School Leaders participating in a School Leader Professional 
Learning Committee.  These supports are part of the Seattle Excellence in Math Initiative (SEMI).  
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Figure 3. 
Interim 1 Measure: 7th Graders Projected Proficient in Mathematics, Priority Schools 

 
 

• Figure 3 shows that our priority schools have made a significant increase in the percentage of AAM 
students projected to meet SBA Math based on Fall MAP Math Assessment this fall, going from 12.9% 
in Fall 2023 to 27.5% in 2024, representing a 14.6% increase: bringing the priority schools closer to the 
district average of 33.2%.  

 
Discussion of Student Outcomes 
The topline student outcomes we have achieved over the last 2 years are unacceptably low. However, we are 
seeing significant growth from Fall-to-Fall MAP, with more than doubling projected proficiency for AAM 7th 
grade students for our targeted schools in Fall 2024.  We believe the increase is due to students entering into 
middle school with a strong foundation in their math skills and foundational systems available to all middle 
schools, like standards based adopted curriculum, MTSS, and using data to inform instruction.   

In our targeted schools, we are deepening the understanding of the universal supports to meet the needs of 
our teachers through coaching supports, job embedded monthly Professional Development, grade level 
release days, all with a focus on AAM and Multilingual students. 

Lessons Learned 

We have put into place a support system for our teachers in our priority schools, including a school based 
instructional coach, professional development, and support from school leaders. Looking at our data and 
seeing the growth students are making from Fall-to-Fall Math, we are continuing to monitor and learn from 
our priority middle schools what is working best for our students to reach proficiency.   

Since our last progress monitoring update, we have asked our coaches to synthesize what they have learned 
about schools and educators who have shown growth on Fall MAP: 

 Strong School Leadership and an instructional vision for the school that supports the 7th Grade Math Goal. 
 Using formative data consistently, such as CEAs, exit tickets, and student work leads to learning more 

about students and informing instructional planning.  
 Partnering with Families through frequent outreach and math engagement opportunities. 

             
         

  

 

         

     

    
  

 



                                                                                                                                                 

7 
 

 Using curricular resources as intended with modifications to increase belonging for students of color 
furthest from educational justice, and multilingual learners. 

 Participating in instructional coaching on mathematical discourse and belonging in the math classroom. 
 Increasing opportunities and quality of student discourse about mathematics. 
 Supporting students in productive struggle in learning new content, and using SuccessMaker as an 

intervention tool. 
 
Next Steps 
Based on the above data, we are beginning to see evidence of students’ mastering grade level content and 
want to continue the universal and targeted supports we are fully implementing this year.  Some of the 
universal supports include Curriculum-Embedded Assessment Professional Learning through School Leader 
Engagement Sessions and Math Department Chair meetings, Professional Development for teachers, and 
curricular resources support.  Our targeted supports for our 6 priority schools to continue this year are working 
with our school leaders and school-based coaches to support our teachers, and focus our efforts on formative 
data, including the use of curriculum-embedded assessments.   
 
Board Support 
Progress Monitoring along with several board policies have provided the framework for improving our 
assessment portfolio and ability to monitor student progress. These policies include Policy 0010 (Instructional 
Philosophy), 0030 (Racial Equity), 2080 (Assessment), and 2015 (Instructional Materials). We began the Progress 
Monitoring process five years ago with the state assessments (SBA) as our main, and limited, source of data. 
Since then, we have added MAP and are now including a more systematic look at student responses to 
curriculum-embedded assessments. In this way, the Board has helped the entire school system stay focused on 
the strategy and goals of our Strategic Plan which in turn has enabled greater alignment, transparency, and 
collaboration across the organization.   
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College and Career Readiness Goal  
Progress Monitoring Memo 

November 19, 2024 
The School Board sets goals for student outcomes, based on the community’s vision for the district, and 
guardrails, based on the community’s values for how the vision will be achieved. The enclosed memo 
reports on the summative student outcomes from the 23-24 school year. 
 
Goal  
The percentage of Black boys and teens who graduate having successfully completed at least one 
advanced course will increase from 54% in June 2019 to 62% in June 2024. 
 
Theory of Action 
If SPS Central office staff, school leaders and educators provide high-quality Tier 1 instruction, remove 
systemic barriers, and leverage Seattle’s many assets, then African American boys and teens will 
experience improved access to and success in core courses, advanced courses, and graduation 
pathways. This will increase their likelihood of success in a variety of postsecondary pathways and 
careers after graduating from SPS. 
• As a district, we want our students to graduate on time with advanced coursework. We approach 

this work through intentionally focusing on African American Male (AAM) students.  
• To help our students achieve this goal and walk across the graduation stage, we have to monitor 

how our students are doing in their 9th and 10th grade years. By the end of 9th grade, we hope for 
students to have 6 credits, with a minimum of one credit each in ELA, Math, and Science, and 0.5 
credit in Social Studies. By the end of 10th grade, we hope for students to have 12 credits, with a 
minimum of 2 credits each in ELA, math, and Science, and 1.5 credits in Social Studies. 

• We monitor whether those strategies are successful based on credits of our 9th and 10th graders at 
the end of first and second semester of each year.  

• We focus on how well we are supporting high-quality Tier 1 instruction in our high school classes 
including at the 9th and 10th grades. 

SPS has engaged in five broad strategic areas in its CCR work: Excellent Teaching & Joyful Learning, 
Strong Relationships, Equitable Measures, Opportunity Pathways, and Expanded Learning over the past 
three years. More recently, we have focused on the following specific levers to improve CCR-related 
student outcomes within the five broad areas: Inclusionary Practices, Curriculum-Embedded 
Assessments, Use of CCR data, CSIP-Aligned School Strategies, and Grading for Equity. These five are 
directly connected to the 9th and 10th grade credit data in this memo, particularly with respect to 
improving Tier instruction and is the focus of the analysis for this progress monitoring update below.    
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Figure 1 – Interim 1 – 9th Grade Credit-Earning 

 
• The 2023-24 Semester 2 on-track rate for 9th grade AAM students is 68.4%, which is 1.6 points 

lower than the result from the end of last year (2022-23 semester 2), and 16.6 points below the 
2023-24 end of year target (85%).  

• The overall trend for the last 3 years, 2021-22 Semester 2 (Class of 2025) to 2023-24 Semester 2 
(Class of 2027), is flat for Students of Color Furthest from Educational Justice and slightly negative 
for AAMs. These cohorts have not been affected by COVID-related grading policy changes.  

 
Figure 2 – Interim 2 – 10th Grade Credit-Earning 
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• The 2023-24 Semester 2 on-track rate for 10th grade AAM students is 52.9%, which is 2.5 points 
lower than the result from the end of last year (2022-23 Semester 2), and 15.1 points below the 
2023-24 end-year target (68%).  

• The overall trend from 2021-22 Semester 2 (Class of 2024) to 2023-24 Semester 2 (Class of 2026) is 
slightly positive for Students of Color Furthest from Educational Justice and AAM student groups. 
These cohorts have not been affected by COVID-related grading policy changes. 

 
Figure 3 – Interim 1 Detail 

 
• For 9th grade AAM students, the last 3 years show a decline in meeting credit requirements for ELA 

(down from 89% in 2021-22 to 79% in 2023-24), Math (down from 82% in 2021-22 to 78% in 2023-
24), Science (down from 86% in 2021-22 to 81% in 2023-24) and Social Studies (down from 92% in 
2021-22 to 89% in 2023-24). This trend was also true for students with IEPs, Students of Color 
Furthest from Educational Justice, and all students. 

• This one-year downward trend seems to be located in credit accumulation during 2nd semester for 
9th graders last year rather than in both semesters, as the interim KPI for Semester 1 (3 total credits, 
.5 each of ELA, Math, and Science) was met at higher proportions by those same groups of 9th grade 
students in semester 1 of 2023-24 compared to semester 1 of 2022-23. 

• Of students who did not meet the interim goal, the lowest accumulated credit areas were Math, 
Science, and then ELA. These three credit areas averaged .56, .61, and .63 credits accumulated for 
students who did not meet the interim goal, meaning these students are averaging closer to one 
semester's worth of credit area accumulation than two (while the social studies average is only 
slightly below the credit bar of .5 at .46). 

 
Figure 4 – Interim 2 Detail 
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• For 10th grade AAM students, the last 3 years show a decline in meeting credit requirements for ELA 
(down from 76% in 2021-22 to 70% in 2023-24) and Math (down from 71% in 2021-22 to 64% in 
2023-24). Credit accumulation in Science has increased from 66% in 2021-22 to 69% in 2023-24 and 
remained relatively flat for Social Studies.   

 
Figure 5 – 9th and 10th Grade Off Track 
Of students who were off-track, number and proportion by number of requirements met 

 
• Last year’s 9th and 10th grade AAM students who are off track are further behind than previous 

cohorts. 
• 9th grade end-of-year on-track credit criteria are: 6 credits overall, 1 ELA, 1 math, 1 science, 0.5 

social studies. 10th grade end-of-year on-track credit criteria are: 12 credits overall 2 ELA, 2 math, 2 
science, 1.5 social studies. 

• Missing the 2nd semester interim goal is increasingly due to multiple criteria, rather than one: In 
calculating the proportion of students who missed the interim goal due to any of the five qualifying 
credit criteria, a pattern of more students missing because of four or five criteria was higher in 2023-
24 (37%) compared to 2022-23 (29%), a reverse trend of students missing the interim goal because 
of one criteria (25% in 2023-24 and 35% in 2022-24). 
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Figure 6 – CCR-related Atlas Report Usage 

 
 

• CCR-related Atlas Report Usage has steadily increased; with highest usage seen 
Semester 2, 2023-24. 

• School staff most commonly access these tools to ensure students are taking the 
courses they need to graduate. 

 
Figure 7 - On-Time Graduation Data 

 
• Our overall graduation rate for the Class of 2024 decreased by 1.5% when compared to 

the graduation rate for the Class of 2023. 
• Comparing 2024 to 2023 in other areas, there was a 0.8% increase for AAM students, a 

2.5% decrease for Students of Color Furthest from Educational Justice, a 0.5% decrease 
for students with IEPs, and a 3.7% decrease for multilingual learners. 

• Note: we will have much more detail on this graduation data as well as our CCR topline 
measure in our January progress monitoring session with the Board. 
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Board Support  
Achieving the College and Career Readiness Goal will also require the Board to align its communication, 
policy work, and governance to the strategic plan. 
• Curriculum Adoption:  One of the most important roles the School Board plays is approving new 

curriculum. We ask for the Board’s support for the proposed digital adoption for Algebra 1, Geometry, 
and Algebra 2 when Academics presents the final recommendation from the adoption committee this 
Spring. 

• Governance: The Board can help the entire system stay focused on the strategy and goals of College 
and Career Readiness by staying committed to Progress Monitoring. The Progress Monitoring process 
continues to enable new opportunities for alignment, transparency, and collaboration within the 
organization and we encourage the Board to maintain this important process for organizational 
discipline and accountability.    

 

    
  





Electronic Invoice
Prepared For:
CRABILL/AIRICK JOURNEY

SALES PERSON 43
INVOICE NUMBER 0670278
INVOICE ISSUE DATE 07 May 2024
RECORD LOCATOR GHDEZH
CUSTOMER NUMBER 0000003803

Client Address
COUNCIL OF THE GREAT CITY SCHOOLS
1331 PENNSYLVANIA AVE NW 11TH FLR
WASHINGTON 20004
THE COUNCIL FOR GREATER CITY SCHOOLS
1331 PENNSYLVANIA AVE NW 11TH FL R
WASHINGTON DC 20004

Notes
YOU CAN REACH CONNOISSEUR TRAVEL AT 202-469-8990 
NONREFUNDABLE FARE/CHANGES WILL INCUR ADDITIONAL COST 
**PLEASE DOWNLOAD THE AIRLINE APP FOR THIS BOOKING** 
** TO KEEP TRACK OF PERTINENT SCHEDULE CHANGES ** 

DATE: Sat, May 11

Flight SOUTHWEST AIRLINES 2504
From PHOENIX, AZ  Departs 9:00am  
To SEATTLE TACOMA,

WA  
Arrives 12:10pm

 

Departure Terminal 4   
Duration 3hr(s) 10min(s)  Cabin Economy  
Type BOEING 737 800

JET  
Meal

 

Stop(s) Non Stop   
Seat(s) Details CRABILL/AIRICK

JOURNEY  
WN  - XXXXXXXXX
45  

DATE: Sat, May 11

Car:  HERTZ,RENT CAR
SEATTLE TACOMA, WA
Pick Up 12:30pm  Drop Off 12 May  
Confirmation Number K8510425040GOLD

 
Car Type 2/4

Door,Intermediate  

CD. 1170024  Member ID  
Phone 206-277-2300  
Rate Plan For 1 Days,0 Hours USD MI/KM Extra MI/KM  
 USD Rate 34.16 UNL 0.00  
 Extra Day 34.16 UNL 0.00  
 Extra Hour 11.62 UNL 0.00  
 Mandatory Charges 20.47   

 
Approximate Total
Price

54.63 UNL  
 

DATE: Sat, May 11

Connoisseur Travel
Phone: (202) 469-8990
NANCY.COSTANZO@CTLTD.COM 

 
   

RCW 42.56.230(5)



TAX AND/OR SURCHARGE INFORMATION (USD)

4.99 CITY MUNICIPAL TAX

15.89 CONVENTION TOURISM

14.76 STATE PROVINCE TAX

TOTAL TAX 35.64
5.22 CONVENTION TOURISM

TOTAL SURCHARGE 5.22

Hotel:  FAIRFIELD INN, FAIRFIELD INN STE SEATTLE DOWNT

Service City SEATTLE TACOMA   
Check-In 11 May  Check-Out 12 May  
Rooms(s) 1

 

Room Details MEMBER RATE
FLEXIBLE, GUEST
RO MAX
OCCUPANCY- 2
GUESTS

 

Night(s) 1  Rate per Night 227.00 USD  
Confirmation Number 95134107

 
Approx. Total Price 267.86 USD

INCLUDES TAXES AND SURCHARGES
  

Service Information  Member ID- 242038745  
Guarantee Room is guaranteed  Phone  

DATE: Sun, May 12

Flight SOUTHWEST AIRLINES 806
From SEATTLE TACOMA,

WA  
Departs 9:15am

 

To CHICAGO MIDWAY,
IL  

Arrives 3:20pm
 

  
Duration 4hr(s) 5min(s)  Cabin Economy  
Type BOEING 737 MAX  Meal  
Stop(s) Non Stop   
Seat(s) Details CRABILL/AIRICK

JOURNEY  
WN  - XXXXXXXXX
45  

Ticket Information
Ticket Number WN 7068608228 Passenger CRABILL AIRICK JOURNEY

Billed to:  AX USD * 678.96
Service Fee XD 0873118545 Passenger CRABILL AIRICK JOURNEY

Billed to:  AX USD * 40.00

SubTotal USD 718.96
Net Credit Card Billing * USD 718.96

----------
Total Amount Due USD 0.00

The carriage of certain hazardous materials, like aerosols, fireworks, and flammable liquids, aboard the aircraft is forbidden. If you do not understand these
restrictions, further information may be obtained from your airline.

Your travel arranger provides the information contained in this document. If you have any questions about the content, please contact your travel arranger. For
Credit Card Service fees, please see eTicket receipt for total charges.

RCW 42.56.230(5)

RCW 42.56.230(5)
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career ready (CCR) in reading decreased.  In Grade 3, 49.6% of students in low poverty schools were 
CCR, compared to 18.5% and 9.1% in our moderate and high poverty schools, respectively.  Similarly, in 
Grade 5, 47.6% of students in low poverty schools were CCR, compared to 19.0% and 9.3% in our 
moderate and high poverty schools, respectively.  In Grade 8, 46.2% of students in low poverty schools 
were CCR, compared to 15.1%and 6.5% in our moderate and high poverty schools, respectively.  
 
Across our district, a greater number of our schools have at least half of their students not (yet) 
proficient.  When looking at the percent of students “not proficient” pre-pandemic (2018-19) and post-
pandemic (2020-21), increases at all three grade levels are evident (see figures 1-6 below).  In Grade 3, 
the number of schools with at least half of their students not (yet) proficient increased from 48 to 77.  In 
Grade 5 we increased from 63 to 73.  In Grade 8, we were nearly flat, increasing only 2 schools from 27 
to 29.  The number of schools with at least 80% of their students “not proficient” also grew.  In Grade 3, 
the number of schools grew dramatically, from 5 to 27.  In Grade 5, the number of schools grew from 8 
to 23.  However, in Grade 8 the number of schools declined from 4 to 3.   
 
The instructional modality students experienced last year had an impact on student performance in 
English Language Arts as well, albeit limited.  When comparing the CCR rates of students that stayed in 
Full Remote Academy throughout the school year with those that returned to in-person instruction 
(Hybrid), there were slight differences.  In Grade 3, 26.3% of students that remained in the Full Remote 
Academy were CCR, compared to 30.4% of students that experienced a Hybrid Instructional model, a 4.1 
percentage point difference.  In Grade 5, 27.3% of students that remained in the Full Remote Academy 
were CCR, compared to 30.3% of students that experienced a Hybrid Instructional model, a 3.0 
percentage point difference.  In Grade 8, 28.5% of students that remained in the Full Remote Academy 
were CCR, compared to 29.8% of students that experienced a Hybrid Instructional model, a 1.3 
percentage point difference.   
 
Needed Next Steps 
The devastating impact of pandemic on learning conditions and outcomes requires every district in the nation 
to begin a multi-year recovery effort.  The first phase of our efforts have already begun.  Though much of our 
work will be funded through the strategic use of existing funds, several of our first phase recovery efforts are 
only possible with the addition of recovery funds from the federal government.  If the recovery efforts planned 
prove effective, we will need to consider how to sustain them after those funds are no longer available (Fall 
2024).  The following are specific actions planned for our first semester to begin our recovery in English 
Language Arts: 
 
Get Students Back for Face-to-Face Instruction Safely 

 Improve ventilation and air quality. 

 Continue providing PPE & sanitation supplies. 

 Continue school health support with nurse extenders. 

 Establish a mask mandate. 

 Hire COVID-19 response coordinators (one in each learning community). 
 
Understand and Quantify Student Needs, individually and district-wide 

 Administer universal screener in grades K-8 in ELA, complemented by curriculum embedded 
assessments. 

 Administer the state required assessment, Dynamic Indicators of Basic Early Literacy Skills (DIBELS), in 
grades K-3. 
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 Administer universal screener of social-emotional learning (SEL) in grades K-12. 
 
Strengthen Our Core Instruction: Strong Standards Aligned Teaching 

 Move forward with our ELA curriculum adoption and implementation. 

 Embed just-in-time support within core instruction for acceleration.  

 Emphasize foundational reading skills in the early grades. 

 Systematically include at least forty-five (45) minutes of additional reading instruction daily in grades K-
3 (Skills Block), now and moving forward. 

 Provide all K-3 teachers with professional development on the use of multi-sensory instructional 
strategies (Orton-Gillingham) in the teaching of reading. 

 
Invest in Student Academic Supports in Out-of-School Time  

 We will allocate up to $50 million over three years from our federal American Rescue Plan (ARP) funds 
to form partnerships with local and national academic service providers to offer students extra help in 
ELA and mathematics in our 42 “low performing schools.”  

 
Broaden Social-Emotional Supports for Students 

 Adopt a new social-emotional learning (SEL) curriculum in grades K-12. 

 Hire & deploy 20 additional school counselors, social workers & psychologists to add to the 35 
previously deployed using CARES Act funds. 

 Sustain school-based mental health centers at 130 campuses. 
 
Increase Supports to our Families that Don’t Speak English 

 Deploy bilingual school advocates in 34 targeted language diverse schools. 

 Provide full-time translators at 5 targeted language diverse schools. 

 Create a CMS Language Assistance Line. 
 
Implement a Continuous Improvement Approach  

 Review and respond to results during the year to adjust course as needed to accelerate improvement. 

 Align that work from schools to the Board to foster improvement throughout the system. 

 Place an added emphasis on monitoring ELA instruction to provide supports for schools and teachers, 
and to identify tangible examples of high quality teaching in action for both new and veteran teachers 
to view and learn from to accelerate the improvement of their professional practice. 

 
Conclusion 
It is our assertion that the above actions will yield short and long term results.  We will know if these collective 
efforts are working by monitoring and reporting on the percent of students projected to a score a Level 4 or 5 
on the Grade 3, 5, or 8 English Language Arts End-of-Grade exams.  These projections are available in the Fall, 
Winter and Spring after the administration of our academic screener, the Measure of Academic Progress 
(MAP).  More frequent monitoring of a variety of other metrics will occur by school-based staff and 
administrators, learning community staff, central office departments and district leaders.  If these “leading 
indicators” reveal that our efforts aren’t yielding the desired pace of improvement, or that our implementation 
has faltered, corrective actions and alternatives will be explored and taken.   
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Figures 1-6   Percent of Students “Not Proficient” in Reading, Grades 3, 5 and 8 (SY2018-19 and SY2020-21) 
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CMS GOALS AND GUARDRAILS – PROPOSED REVISIONS 

CMS Goals and Guardrails – Proposed Revisions 

GOALS 

 
1. The percent of Black and Hispanic 3rd grade students who score at the College and Career Ready 

(CCR) level -- a 4 or 5 -- in English Language Arts (ELA) will increase from 32.5% in October 2019 to 
65% by October 2024. 

 
Proposed Revision: 
The percent of Black and Hispanic 3rd grade students who score at the CCR level -- a 4 or 5 -- in 
English Language Arts will increase from 17.9% and 13.8%, respectively, in October 2021, to 40% 
and 35% for Black and Hispanic students, respectively, by October 2025. 

 
Within our state’s Every Student Succeeds Act (ESSA) plan, the NC Department of Public Instruction 
(NCDPI) set a statewide annual gain target of 2.549 percentage points and 2.439 percentage points 
for Black and Hispanic students, respectively, in English Language Arts (ELA) grades 3-8.   From 2013-
14, one year after our state’s shift to the Common Core, through 2018-19, CMS’s Black and Hispanic 
3rd grade students averaged less than a percentage point increase in CCR rates annually.  The 
proposed annual gain would be approximately double the state’s annual gain target, and be nearly 
seven times greater than CMS recent annual gains.   
 
If our annual milestones are met, CCR rates for these two subgroups would increase more than 
100%.  These three-year targets would assume we meet the state targeted gains this school year 
despite our current challenges. 
 
To place this proposal in further context, the North Carolina Institute of Medicine included 3rd grade 
reading proficiency in its Healthy NC 2030 report that was published right before the pandemic 
(January 2020). They use 2018-19 as their baseline (56.8%) and set a ten-year target of 80% grade 
level proficient (Levels 3, 4, and 5) by 2030. Over ten years, that is an average of 2.3 percentage 
points per year. 
 

 
2. The percent of 9th graders scoring a 4 or 5 on the Math 1 End-of-Course (EOC) will increase from x% 

in October 2019 to y% in October 2024. 
 

Proposed Revision: 
The percent of 9th graders who score at the CCR level -- a 4 or 5 -- in Math 1 (grades 9-12) will 
increase from <5% (4.5%) in October 2021 to 22.5% in October 2025. 

 
Within our state’s ESSA plan, the NC Department of Public Instruction (NCDPI) set a statewide 
annual gain target of 2.981 percentage points in mathematics in high school.   In 2018-19, the year 
new achievement levels and scale scores were introduced for Math I, coupled with new 
accountability business rules, district CCR rates fell 34% percentage points.  In 2020-21, there was an 
additional drop of 11.9 percentage points, a total decline of 45.9 percentage points.  The proposed 
annual gain would be approximately 40% higher than the state’s annual gain target.  If our annual 
milestones are met, this would be nearly a 500% increase in CCR rates by 2025.  These three-year 
targets would assume we meet the state targeted gains this school year despite our current 
challenges. 
 



CMS Goals and Guardrails – Proposed Revisions 

Due to changes in the assessment in 2018-2019, there are no historical data available that would 
indicate average increases by year. The milestones included reflect goals that are challenging yet 
achievable. 
 
 

3. The percent of graduates earning a state high school endorsement will increase from x% in June 
2018 to y% by June 2025. 

 
Proposed Revision: 
The percent of graduates earning a state high school endorsement will increase from 61.2% in June 
2021 to 75% by June 2025. 

 
Our previous strategic plan annual milestone for 2021 was 60%.  In this instance, we surpassed that 
milestone.  We seek to attain our strategic plan target of 75% and sustain that percentage for the 
succeeding class/cohort.   
 
 

4. The percent of schools whose growth index exceeds 0 will increase from x% in October 2018 to 
100% by October 2025. 

 
Proposed Revision: 
The percent of schools who met or exceeded expected Educator Value Added Assessment System 
(EVAAS) growth will increase from 71.7% in October 2019 to 85% by October 2025. 

 
EVAAS, and the school ratings that followed, were initially developed to measure if/how much 
teachers were adding value to students’ educational outcomes, regardless of where students were 
along the learning continuum (e.g., below grade-level, on grade-level, beyond grade-level).  The 
EVAAS index is not an indicator of the amount of growth, but an expression of our level of statistical 
certainty.  An EVAAS index of less than zero does not reflect negative growth.  Use of the ratings – 
Meets, Exceeds, Does Not Meet expected growth – will capture the spirit of the initial proposal 
while honoring how the measure is to be used. 

  



CMS Goals and Guardrails – Proposed Revisions 

GUARDRAILS 

 
1. The superintendent will not allow inequitable treatment of students and families. 
 

Proposed Revision: 
The superintendent will ensure equitable treatment of students and families. 
 
Proposed Guardrail Indicators: 

 Percent of students who agree or strongly agree that boys and girls are treated equally well at 
their school (Grades 3-12). 

 Percent of students who agree or strongly agree that school rules are applied equally well 
(Grades 3-12). 

 Out-of-School Suspension disproportionately between Black and White students. 

 
 
2. The superintendent will not deprive students of access to a curriculum that is rich, diverse, and 

rigorous. 
 

Proposed Revision: 
The superintendent will provide students access to a curriculum that is rich, diverse, and rigorous. 

 
Proposed Guardrail Indicators: 

 Percent of graduates taking and passing a college-level course (AP/IB/Dual Enrollment/ 
Cambridge) and/or a 300 or 400 level CTE course. 

 Percent of state tested courses, grades and subjects for which standards-aligned curriculum 
resources have been curated and provided. 

 
 
3. The superintendent will not neglect student social/emotional health and development. 

 
Proposed Revision: 
The superintendent will attend to and support student social/emotional health, wellness and 
development. 
 
Proposed Guardrail Indicators: 

 Percent of students reporting a positive self-perception of their self-efficacy. 

 Percent of students reporting a positive self-perception of their self-management. 

 Percent of students reporting a positive self-perception of their engagement in school. 
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CONTRACT AMENDMENT PROCEDURES 
 

PURPOSE 

The Contract Amendment Form is to be used if there is a required change or amendment to an existing 

contract. Unless the change is an administrative change (i.e. budget coding revision), the amendment 

must be signed by the contractor as well as the designated signing authority for the District.  

CONTRACT AMENDMENT PROCEDURES 

STEP 1: COMPLETE THE CONTRACT AMENDMENT FORM 

 Determine the change to the contract, with an explanation for the change. 

o A Justification for Contract Amendment is required if the change to the contract amount 

is greater than: 1) 25% of the original contract amount or 2) $50,000. 

o If you are revising your cost center or splitting your contract amount between more 

than one cost center, include the dollar amount allocations for each cost center in the 

form. 

o When increasing the dollar amount to your contract, you will need to include the 

following information in the amendment: 

a. The original contract amount 

b. The total amount added from previous amendments (this is the total sum of 

previously added dollars to the contract) 

c. Amount of Increase/Decrease for this amendment 

d. REVISED Total contract amount (sum of a + b + c above) 

o If the original contract amount was less than $50,000 but with the new amendment will 

now move the total contract amount to greater than $50,000, a certificate of insurance 

with the contractor’s proof of general liability coverage (per the contract) will be 

required. 

STEP 2: EXECUTING CONTRACT AMENDMENT 

Once your amendment is ready to execute, the contractor shall sign the amendment first, and the 

District will countersign. The following documents are required for processing: 

 Contract Amendment Form 

 Original Contract, including previous amendment(s) 

 Justification for Contract Amendment (if the change amount is greater than $50,000 or 25% of 

the original contract) 

 Certificate of Insurance (if the new total contract amount increases the contract amount to 

greater than $50,000 but was not previously) 
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If the contract amendment is above $250,000 it must be approved by the School Board. The following 

documents are required for processing: 

 Board Action Report 

 BAR Routing Approval Form 

If the sum of the original contract amount and its subsequent amendments has increased the contract 

amount to exceed the Board threshold of $250,000, the contract owner is required to notify their 

respective Board Committee of the revised contract amount. 

CONTRACT ADMINISTRATION 

Once the contract amendment has been executed, a copy of the contract shall be held in your 

department’s contracts files. The contract owner will be responsible for managing the work against the 

approved hours and contract amount. Review your contract frequently so that you have ample time to 

issue any changes or extensions prior to the expiration of your contract.  
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JUSTIFICATION FOR CONTRACT AMENDMENT 
This form is to be included if the contract amendment amount is greater than twenty-five percent (25%) 

of the original contract amount. 

CONTRACT INFORMATION 

 

Contractor Name:  
Council of the Great City Schools 

Purchase Order No./Amendment No.: 
7500019064/1 

SPS Contract Owner: 
Julia Warth 

SPS Contract Owner Phone/E-mail: 
206.252.0124/ jcwarth@seattleschools.org 

 

JUSTIFICATION SUMMARY 

1. Amendment Purpose. Describe the type of services that is to be included under this 

amendment. Amended services must align with the original contract’s purpose and scope of 

work: 

yes 

 

 

2. Specific Problem or Need. What is the business problem or need that requires this amendment? 

continue the services they are currently providing 
 

 

3. Contract Amendment. State the rationale for amending an existing contract rather than 

competitively procuring the good and/or services and awarding a new contract. 

The extension would be to continue the services they are currently providing to support the Board's 
implementation of Student Outcomes Focused Governance, which another vendor does not exist to 
do. 
 

 

4. Are the proposed services under this amendment within the scope of the original contract? If 

the answer is “no”, explain what conditions have changed since the original contract and other 

applicable information that clearly justifies the decision to amend the contract. 

yes 
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SEATTLE PUBLIC SCHOOLS 
Personal Services Contract 
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CONTRACTOR NAME AND ADDRESS (Legal Name – MUST be 
same as registered with Tax ID Number)

CONTRACT MUST BE FULLY EXECUTED IN ADVANCE OF 
SERVICES 

Name:
Council of the Great City Schools 

WA State Business License (UBI#):
712223

Doing Business As (DBA): 
 
Council of the Great City Schools 

Email:
ttrinidad@cgcs.org

Address:
1331 Pennsylvania Avenue, N.W.Suite 1100N 

Telephone: 
(202) 393-2427 

City, State and Zip: 
Washington, D.C. 20004

Fax:  
(202) 393-2400

Accounting Use:  Vendor #                                                       PO#

This contract is made between the Seattle School District (“the District”) and the above-named contractor (the “Contractor”) 
District employees, other than personnel in the District Financial Services Department are not authorized to make 
promises for contractual services, promises for a particular period of time or promises of a particular level of payment. 
Any verbal or written statements to that effect by District employees other than Financial Services personnel are null 
and void. 

Whereas, the District requires the Contractor’s services; and whereas, the Contractor’s education and experience 
qualify the Contractor to perform specified services; it is agreed that the Contractor will provide services as 
follows: 

I. SCOPE OF WORK
A. General objectives of this contract (include a brief description of the agreed upon services):  

The Council shall provide professional services to the District’s governing team — school board and superintendent 
— that include, but are not limited to, training, coaching, and professional development, and facilitation of 
discussions regarding the district’s long-term vision and strategic plan (“Services”). These services are to support the 
district implementation of Student Outcomse Focused Governance.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

B. In order to accomplish the general objects of this contract, Contractor shall perform the following specific duties 
(Describe the work to be performed by the contractor in detail, including the quantifiable steps or components 
of what the contractor is to do. Identify all tasks, work elements and objectives/outcomes of the contract, and 
timetables by which major parts of the work are to be completed.  The specific duties may be attached as a 
separate document.  If a separate attachment, please state “contractor shall perform the duties outlined in 
attachment __.): 

 
Up to 3 sessions of Leadership Training. This typically involves an initial two days of on-site or virtual visits by 
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Council team members. This is inclusive of preparation and planning prior to the session.  
 
Ongoing Coaching Support. In addition to the Leadership Training requested and provided above, the Council will 
provide ongoing monthly coaching, strategic planning, and implementation support to the district (either 
individually or in groups).  
 
Subject Matter Experts. Meetings with subject matter experts provided if needed for individual consultation.  
 
See Attachment B Contractor Proposal for detail. 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
C. Site/Location of Services: 

John Stanford Center for Educational Excellence/Seattle, Washington and Virtual  

II. SCHEDULE OF PERFORMANCE 
No costs shall be incurred under this contract until fully executed and subsequent to the termination date. 
 
The schedule of performance of Contractor’s duties is as follows:  

Dates of Services 
Start Date: March 1, 2021 End Date: September 30, 2022
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ATTACHMENT A – TERMS AND CONDITIONS
1. Payment to the Contractor: Compensation for the described services will be by warrant of the Seattle Public Schools after receipt 
of services. State Law RCW 
42.24.080 forbids prepayment of services. The Contractor must submit an invoice to the originating school or department. 
The originator must then attach a completed Certification of Services Rendered form to the invoice and submit both to the 
Accounting Department for payment. The warrant will be issued through the Accounting Department. 
 
2. Contractor Invoices:  Contractor shall submit an invoice itemizing actual services and expenses after services have been 
rendered. Invoices must meet District invoicing standards. Payment will be made in one sum unless other approved.  Unless 
otherwise specified, payment terms are net 30 days. Progress payments may be made not less than monthly. Any 
reimbursable expense for travel shall comply with district policy. If the parties anticipate the amount due for services and/or 
expenses will exceed this contract amount, or the dates of services will be extended, it will be necessary to complete a 
“Contract Modification/Extension” form which is subject to the same approval process as the original Services Contract. The 
District is not liable for any services above the approved contract amount without a properly approved and signed 
modification. 

 
3. Correction of Noncompliance: Contractor shall, at no cost to District, promptly and satisfactorily correct or re-perform any 
Services found to be defective or not in compliance with the requirements of this contract or the requirements of any 
governmental authority, law, regulation or ordinance. 

 
4. Compliance with Laws:  Contractor shall comply, and be certain that its Services comply, with all applicable laws, ordinances, 
regulations, resolutions, licenses of record, permits of record, and other requirements applicable to the Services, in effect at the 
time of performance of the Services.  Contractor shall furnish documents as may be required to evidence compliance with this 
section. Failure to comply with this section shall be grounds for District to immediately terminate the contract. 
 
4.1 Discrimination: Contractor shall comply with applicable local, state and federal laws prohibiting discrimination with regard to 

race, creed, color, national origin, sex, sexual orientation, including gender expression or identity, marital status, age or the 
presence of any sensory, mental or physical handicap.  

4.2 Confidentiality: Contractor, all its employees, volunteers, agents or subcontractors providing Services at a public school shall 
comply with the Family Educational Rights and Privacy Act (“FERPA”), 20 U.S.C. Section 1232g 

4.3 Criminal background screening: Contractor, all its employees, volunteers, agents or subcontractors providing Services at a 
public school shall complete and pass a comprehensive national background check. Contractor shall at minimum meet criminal 
background check standards adopted by the District's volunteer program.  Criminal background checks should be completed at 
the contractor's expense prior to start of Services. Contractor, all its employees, volunteers, agents or subcontractors may be 
background checked using District's Washington Access to Criminal History account (WATCH) as required by the WATCH user 
agreement.  

4.4 Individuals with criminal records: Criminal records of Contractor, all its employees, volunteers, agents or subcontractors shall 
be examined using the District's procedure for reviewing volunteer applications with criminal records, or Contractor’s own 
assessment tool if it is more rigorous than the District’s.  

4.5 Disqualifying criminal records: pursuant to RCW 28A.400.330, Contractor, all its employees, volunteers, agents or 
subcontractors shall be prohibited from providing Services at a public school where there may be contact with children, if they 
pled guilty to or been convicted of any felony crime involving the physical neglect of a child under Chapter 9A.42 RCW, the 
physical injury or death of a child under Chapter 9A.32 or 9A.36 RCW, sexual offenses under Chapter 9A.44 RCW where a minor is 
the victim, promoting prostitution of a minor under Chapter 9A.88 RCW, the sale or purchase of a minor child under RCW 
9A.64.030, or violation of similar laws of another jurisdiction. Contractor shall furnish such documents as may be required to 
evidence such compliance.   

4.6 Adult Sexual Misconduct Prevention awareness: Prior to start of Service, contractor, all its employees, volunteers, agents or 
subcontractors providing Services at a public school shall complete the District's "Adult Sexual Misconduct Prevention training for 
volunteers" available on the District’s website at no cost.  

 
5. District Use: All drawings, specifications, materials, information, property and other items obtained or developed in 
connection with the Services or the cost of which is included in the Reimbursable Expenses (including, but not limited to, 
documents, designs, drawings, plans, specifications, calculations, maps, sketches, notes, reports, data, estimates, 
reproductions, renderings, models, mock-ups, educational materials, curriculum and instructional material, books, workbooks, 
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videos, and completed Services and Services in progress), together with all rights associated with ownership of such items (such 
as copyright, patent, trade secret and other proprietary rights), shall become the property of District when so obtained or 
developed or when such expense is incurred, as the case may be, whether or not delivered to District. It is agreed by the 
Contractor that the services provided to the District are specially ordered or commissioned and that such services are rendered 
on a work-made-for-hire basis. This confirms ownership by the District of all right, title, and interest, including all right of 
copyright, in and to any work of authorship created under this agreement. If for any reason it is determined that services were 
not provided under a work-made-for-hire situation, the Contractor 
irrevocably and permanently assigns to the District all ownership interest to any work created under this Agreement. Contractor 
shall deliver such items, together with all materials, information, property and other items furnished by District or the cost of 
which is included in the Reimbursable Expenses, to District upon request and in any event upon the completion, termination or 
cancellation of this contract. However, Contractor may at its own expense retain copies of any such items for its own records or 
for use in the furtherance of its professional knowledge. 

 
District shall have a permanent, assignable, nonexclusive, royalty-free license and right to use all concepts, methods, processes, 
products, writings and other items (whether or not copyrightable or patentable) developed or first reduced to practice in the 
performance of the Services or otherwise whether by Contractor, any of its subcontractors, or any employee(s) of Contractor in 
connection with this contract. District shall hold Contractor or its subcontractors harmless for District’s reuse of documents on a 
project other than this project. 

 
6. Workers’ Compensation: Contractor expressly waives any immunity or limitations (e.g., on the type or amount of damages, 
compensation, benefits or liability payable by Contractor) that might otherwise be afforded under any industrial insurance, 
worker’s compensation, disability benefit or similar law, rule, regulation or order of any governmental authority having 
jurisdiction (including, but not limited to, the Washington Industrial Insurance Act, Title 51 of the Revised Code of Washington). 
By executing this contract, Contractor acknowledges that the foregoing waiver has been mutually negotiated by the parties. 

 
7. Termination for Breach by Contractor or for the Convenience of the District: District may terminate this contract at any time 
for material breach by the contractor, by written notice, in which case contractor shall be liable for the direct and incidental 
damages suffered by the District for such material breach, but not for consequential damages.  In addition, District may, at its 
option, terminate all or a portion of the services not then performed under this contract at any time, for its convenience for any 
reason, by so notifying Contractor in writing. In the event of termination, all finished or unfinished documents and other 
materials as described above shall, at the option of District, become its property upon compensation therefore in accordance 
with this contract, and District shall indemnify and hold harmless Contractor and its agents and employees from any claims arising 
from District’s subsequent use of 
such documents and other materials, except to the extent Contractor is solely or concurrently negligent. If the contract is 
terminated by District for the convenience of the District as provided herein, Contractor’s compensation for the Services shall be 
(i) that 
portion of the compensation for services performed prior to termination, and (ii) proper compensation for reimbursable 
expenses. Under no circumstances shall District be liable for any consequential damages, including, but not limited to, loss of 
profits on other projects or of reputation incurred by Contractor as a result of such termination. 

8. Miscellaneous: 
 

8.1 General: This contract represents the entire and integrated agreement between District and Contractor and supersedes all 
prior negotiations, representations or agreements, either written or oral. This contract may be amended only by written 
instrument signed by both District and Contractor. This contract shall be interpreted, construed, and enforced in all respects in 
accordance with the laws of the State of Washington. Venue in any litigation shall be in King County, Washington.

 
8.2 Independent Contractor: Contractor shall at all times be an independent contractor and not an agent or representative of 
District with regard to performance of the Services as authorized by this contract.  Contractor shall not represent that it is, or hold 
itself out as, an agent or representative of District. 

 
8.3 Indemnification: All activities performed by the Contractor are performed at its own risk, and Contractor shall indemnify, 
defend and hold the District harmless from any liability, claim, expense, damages or injuries to persons or property arising out of 
acts or omissions of Contractor, its employees, agents or subcontractors under this agreement, except to the extent caused by 
the District, its officers or agents. 
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8.4 Debarment: Vendor, by accepting this contract, warrants that it is not presently debarred, suspended, proposed for 
debarment, declared ineligible, or voluntarily excluded from covered transactions (defined as not being eligible to receive 
federal funds) by any local, state or federal department or agency. Vendor agrees to be bound by the terms of School Board 
Policy No. 6973, which provides additional requirements applicable to debarment of contractors from receiving future contracts 
with SPS. 

 
8.5 Contractor Responsibility: Contractor shall provide and furnish all necessary tools, labor, materials, equipment and 
transportation, as necessary to perform the services. Contractor is liable for, among other things, employment and other 
taxes, personal health and car insurance, worker’s compensation for its employees. 

 
8.6 Assignment: Neither District nor Contractor shall assign, sublet or transfer any interest in this contract without the written 
consent of the other. Contractor shall not (by contract, operation of law or otherwise) delegate or subcontract performance of 
any Services to any other person or entity without the prior written consent of District. 
 
8.7  District Policies and Procedures:  Contractor agrees that all staff assigned to a District school or those that will provide 
services to District students under this contract shall comply with all District policies, procedures and guidelines. 

 
8.8 Insurance:  If (1) this contract, or any amendments to this contract exceed a total value of more than $49,999, and 
(2) Contractor performs services on District property, the Contractor shall, prior to starting services, submit a certificate of 
insurance showing evidence of Contractor’s commercial general liability insurance, with a limit of not less than $1,000,000 
per occurrence bodily injury, personal injury and property damage combined, including premises, operations, contractual 
and personal liability. Such insurance shall not be cancelled or reduced until 30 days prior written notice has been given to 
the District. If performance of the services involves regular unsupervised contact with minors, the District may require the 
Contractor to provide evidence of coverage for sexual abuse and molestation. If the contracted services involve professional 
services (including, but not limited to, medical, financial, legal, programming, design or educational services) the District may 
require the Contractor to provide evidence of professional liability coverage. If performance of the services requires use of 
an automobile, Contractor and its employees must have automobile liability insurance.  Seattle Public Schools shall be 
named as additional insured on the contractor’s general liability policy. 

 
8.9 Conflict of Interest:  Vendor understands and agrees that District employees and officers generally must not accept gifts 
or gratuities from people who may have an interest in District actions.  Pursuant to Policy 5251, a District employee may only 
accept from a vendor: (1) advertising or promotional items of nominal value; (2) informational materials, subscriptions related 
to the recipient’s performance of official duties; and food and beverages consumed at hosted receptions or hosted meals 
where attendance is related to the receiving employee’s performance of official duties.  Further, Vendor may not enter into 
any non-consumer business arrangement with any director, employee or agent of Seattle Public Schools, other than as a 
representative of the District, without prior written notification thereof to the District. 
 
8.10 Cooperation with District Auditor and State Auditor: Vendor agrees to provide reasonable cooperation with any 
inquiry by either the district or State Auditor relating to the performance of this contract. The District has the right to audit 
records of the Vendor relating to payment, performance, or performance under this contract, for three (3) years after 
completion of this contract.  Failure to cooperate may be cause for debarment from award of future contracts. 

Last updated:  January 2019 
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Council of the Great City Schools 
Contract for Professional Services 
Assisting with District Governance 

 
 
The following agreement describes ongoing professional services provided by the Council of the 
Great City Schools (“Council”) to    Seattle Public Schools__ (“District”). 
 
Scope 
The Council shall provide professional services to the District’s governing team — school board 
and superintendent — that include, but are not limited to, training, coaching, and professional 
development, and facilitation of discussions regarding the district’s long-term vision and 
strategic plan (“Services”). 
 
 
Term 
This contract (“Contract”) shall begin on the date of its final execution by the Superintendent on 
behalf of the Board and shall terminate February 28, 2022. If the district determines in its sole 
discretion that it is necessary to receive services past February 28, 2022, this agreement may 
remain effective up to February 28, 2023, unless terminated earlier by either party. 
 
 
Costs to the District for Services and Expenses 
The maximum amount that may be paid by the District for the Services, inclusive of travel 
expenses, is $75,000 per a 19-month period, as described below. 
 

 Compensation for Leadership Training: Provided at $10,000 per full session, this 
typically involves an initial two days of on-site or virtual visits by Council team members. 
This is inclusive of preparation and planning prior to session. The district will be invoiced 
for $10,000 upon execution of this contract. Additional training and facilitation are 
provided as mutually agreed upon at the cost of $10,000 per full session. 

 
 Compensation for Coaching Support: In addition to the Leadership Training 

requested and provided above, the Council will provide ongoing monthly coaching, 
strategic planning, and implementation support to the district (either individually or in 
groups). The total fee paid for the Ongoing Coaching Support, which is tracked by 
Council staff, shall be invoiced by the Council at the termination of the contract. The 
amount invoiced shall be at a rate of $1,000 per day or at a rate of $125 per hour – 
whichever is less.  
 

 Subject Matter Experts: Provided if needed, at $1,000 per full day of service or at a 
rate of $125 per hour—whichever is less.  This amount shall be invoiced after delivery 
of their services.   

 
 Travel expenses: The District shall reimburse the Council for all travel related expenses 

incurred and necessary for the performance of the Services up to a total effective rate 
not to exceed $1,500 per day. Such reimbursement shall include, but is not limited to, 
transportation to and within the region, lodging, and meals and will comply with all district 
policies, as well as state and local statutes. 
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Waiver of Additional Fees 

Notwithstanding the language above, the Council agrees to waive additional Leadership 
Training and all Coaching Support fees in the event District:  

 Develops a “Board Work Plan” identifying measurable, objective and attainable work 
products or activities (approximately 2-3) to be completed during the term of the 
contract. An example of a work plan is included as Exhibit A. 
 
and, 
 

 Completes the work products or activities within the Board Work Plan that had deadlines 
occurring prior to the termination of the contract.  The determination as to whether there 
was completion of the relevant work products or activities shall be made by the Council 
in consultation with the board chair. 

 
 
Signatures below signifies acceptance of this agreement. 
 
 
Approval by District Representative: 
 
 
 
__________________________  ____________________________  ____________ 
Signature     Full Name & Title     Date 
 
 

Approval by Council Representative: 

     Raymond C. Hart, Executive Director       9/14/2021 

__________________________  ____________________________  ____________ 
Signature     Full Name & Title     Date 
 
 
  

DocuSign Envelope ID: B

9/22/2021JoLynn Berge-Chief Financial Officer

DocuSign Envelope ID: 1B209242-5267-4207-97A3-8FB1BE21AABF

  

l. c~~~~ 
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PLEASE ANSWER THE FOLLOWING QUESTIONS. Attach additional sheets if needed. 

1. Is the vendor or good specifically identified within a grant or sponsored project?
Yes  

 No  
If YES, provide backup documentation from the funding source confirming this. 

2. For goods, is the product required to match or be compatible with current equipment?
Yes 
No 
Not Applicable (request is for Services) 

If YES, describe.   

3. Have you used this vendor for these goods or services in the past?
Yes 

      No  
If YES, describe (years, duration) 

4. How long into the future do you anticipate utilizing this vendor or manufacturer for these goods or services under a
sole source designation?

We have not used this vendor for these exact services in the past, but have been a member of the 
Council of the Great City Schools for over 30 years and participate in their training and research 
opportunities. 

The contract is for 19 months and can be extended up to 24 if needed. Additional services after 
that are not anticipated. 

✔

✔

✔
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5. As stewards of public funds, competition is required whenever practicable to obtain the best price for goods or best
 value of services needed. 

a. List the vendors that were contacted and indicate why their services or goods were not considered / appropriate.

b. How did the prices or fees compare to other vendors? Be specific.

6. a. State the reason in detail why the product/service can only be provided by the recommended sole source vendor.

b. Include and list any documentation (ex. CV, product specifications, quote, proposal, website address, etc.) that
supports your recommendation.

7. If we do not contract with the proposed vendor, how would you accomplish this work? Are other options available?

No other vendors were contacted. Student Outcomes Focused Governance is a framework 
established by the Council of Great City Schools, of which we are a member district. There is not 
another vendor that could provide this service. 

N/A

Student Outcomes Focused Governance is a framework established by the Council of the Great 
City Schools, of which we are a member district. There is not another vendor that could provide 
this service. 

Student outcomes don’t change until adult behaviors change. Or said differently when placed in the context of governing, patterns of behavior that 
are exhibited in the boardroom can reasonably be expected to be found paralleled in the classroom. This concept, which offers a summation of the 
current literature on board behaviors and their relationship to improving student outcomes, is as simple as it can be confounding. The intention of 
the Council of the Great City Schools’ (CGCS) Student Outcomes Focused Governance framework is to translate existing research and the 
collective experience of dozens of CGCS board members and superintendents into a set of tools that boards can use to identify their strengths and 
weaknesses as well as to track progress along their journey toward improving student outcomes. 
The framework is built around six research-based competencies that correlate with improvements in student outcomes: Vision & Goals, Values & 
Constraints, Accountability & Monitoring, Communication & Collaboration, Unity & Trust, and Continuous Improvement. 
 
 
Lead Consultant, Director of Governance at CGCS AJ Crabill Biography: https://www.ajc7.com/2017/07/bio.html  
CGCS Website: cgcs.org

There are not other options available to support the desired governance shift. SPS staff do not 
have the capacity to support and continue this work without contracting with the proposed vendor. 













 

 
 
Math Goal: Every student performs on or above grade level in math. 
 

● Goal 3: The percentage of students in grades 3-8 who are proficient on the state Math 
assessment will grow from 21.5% in August 2019 to 52.0% by August 2026. 
 

○ Leading Indicator 3.1: The percentage of students in grades 3-8 who score at or 
above grade-level on the District's within-year math assessment in Fall, Winter, 
and Spring each year. 
 

○ Leading Indicator 3.2: Closing the Gap - The percentage of students, by 
subgroup, in grades 3-8 who score at or above grade-level on the District's 
within-year math assessment in Fall, Winter, and Spring each year. 

 
 
College & Career Goal: Every student graduates ready for college and careers. 
 

● Goal 4: The percentage of students who are proficient on all three state high school 
assessments (Algebra, Literature, and Biology) by the end of their 11th grade year will 
grow from 22.2% in August 2019 to 52.0% by August 2026. 
 

○ Leading Indicator 4.1: The percentage of students in grades 9-11 who score at or 
above grade level on the District's within-year math and reading assessments in 
Fall, Winter, and Spring each year. 
 

○ Leading Indicator 4.2: The percentage of students who are proficient on all three 
state high school assessments (Algebra, Literature, and Biology) by the end of 
their 10th grade year. 
 

○ Leading Indicator 4.3: Closing the Gap - The percentage of students, by 
subgroup, who are proficient on all three state high school assessments 
(Algebra, Literature, and Biology) by the end of their 10th grade year. 

 
● Goal 5: The percentage of Career and Technical Education (CTE) students who pass an 

industry standards-based competency assessment by the end of their 12th grade year 
will grow from 49.9% in August 2019 to 80.0% in August 2026. 
 

○ Leading Indicator 5.1: The percentage of 11th grade CTE students who pass 
their CTE Level 2 coursework (with a grade of A or B). 
 

○ Leading Indicator 5.2: The percentage of 10th grade CTE students who pass 
their CTE Level 1 coursework (with a grade of A or B). 
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GUARDRAILS 
 
Welcoming & Supportive Schools 
 

● Guardrail 1: Every school will be a safe, welcoming and healthy place where our 
students, staff and community want to be and learn each day. This means that our 
schools will be: 1) environmentally safe and clean; and 2) spaces with inclusive climates 
that provide students with access to robust social, emotional, and mental health 
supports. 
 

○ Indicator 1.1: The percentage of schools with both a high Overall District Wide 
Survey Climate rating and a high Overall District Wide Survey Instruction rating 
will grow from 17.7% (38 schools) in August 2020 to 58.6% (126 schools) by 
August 2026. 
 

○ Indicator 1.2: The percentage of schools certified as Lead-Safe and identified as 
No Asbestos Detected (NAD) will grow from X% in August 2020 to Y% by August 
2026. ​(Data Availability TBD) 
 

○ Indicator 1.3: The percentage of schools with at least two FTE (full-time 
equivalent) positions, per 500 students, to support student mental and behavioral 
needs will grow from 43.3% (93 schools) in August 2020 to 71.2% (153 schools) 
by August 2026. 

 
 
Enriching & Well-Rounded School Experiences 
 

● Guardrail 2: Every student will have a well-rounded education with co-curricular 
opportunities, including arts and athletics, integrated into the school experience. 
 

○ Indicator 2.1: The percentage of K-8 students enrolled in visual or performing arts 
courses at each school will grow from 89.9% in August 2020 to 100.0% by 
August 2026. 
 

○ Indicator 2.2: The percentage of high school students participating in 
co-curricular activities, including athletics, at each school will grow from X% in 
August 2020 to Y% by August 2026. ​(Data Availability TBD) 
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Partnering with Parents/Family Members 
 

● Guardrail 3: Every parent and guardian will be welcomed and encouraged to be partners 
in their child’s school community. 
 

○ Indicator 3.1: The percentage of schools with a high Overall District Wide Survey 
School Relationship rating will grow from 20.0% (43 schools) in August 2020 to 
61.9% (133 schools) by August 2026. 
 

○ Indicator 3.2: The percentage of schools that have a School Advisory Council 
(SAC) that holds three or more meetings per year will grow from 89.3% (192 
schools) in August 2020 to 100.0% (215 schools) by August 2026. 

 
 
Addressing Racist Practices 
 

● Guardrail 4: Our students' potential will not be limited by practices that perpetuate 
systemic racism and hinder student achievement. 

 
○ Indicator 4.1: Among 8th grade students who are qualified to attend Special 

Admission High schools, the percentage who are Black/African American or 
Hispanic/Latinx will grow from 33.8% in August 2020 to at least 52.0% (making 
progress towards being proportional to population as a whole) by August 2026. 
 

○ Indicator 4.2: The percentage of suspensions received by Black/African American 
students will decrease from 72.6% in August 2020 to no more than 48.3% 
(proportional to population as a whole) by August 2026. 
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Seattle Public Schools       
Governance Assessment 

Moss Adams Final Report 

Seattle Public Schools is committed to making its online information accessible and usable 
to all people, regardless of ability or technology. Meeting web accessibility guidelines and 
standards is an ongoing process that we are consistently working to improve. 

While Seattle Public Schools endeavors to only post documents optimized for accessibility, 
due to the nature and complexity of some documents, an accessible version of the 
document may not be available. In these limited circumstances, the District will provide 
equally effective alternate access.  

For questions and more information about this document, please contact the following: 

School Board Office 
boardoffice@seattleschools.org 

This report was prepared by Moss Adams for presentation to the Seattle School Board.  

 
 
 



 

This report is intended for the internal use of Seattle Public Schools, and may not be provided to, used, or relied upon by 
any third parties. 
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II. INTRODUCTION 

A. BACKGROUND 

Policy Governance Recommendation 

In 2018, Moss Adams assessed the structure and management of the District’s Teaching and 
Learning (T&L) division. In the report, Moss Adams noted that SPS’s Board “operates at more of a 
tactical level than a strategic level. Many decisions go through Board processes, no matter their size. 
This culture is typical of organizations with high elected official and staff turnover, and creates a 
perception of mistrust between the staff and Board. Additionally, the Board participates in discussions 
that typically occur at the staff level. The level of detail in these requests for information about 
programs, policies, and overall operations result in significant additional work for District staff. This 
practice ultimately takes time away from staff who would otherwise be advancing the work of the 
District.”  

To mitigate these issues, Moss Adams recommended that SPS adopt a policy governance model, a 
framework in which the Board focuses on high-level policy and strategic goals, while operational 
responsibilities are delegated to the Superintendent.  

A policy governance model establishes a clear division of roles: the Board sets goals and policy, 
known as “end policies,” which outline expected student outcomes, and defines boundaries through 
executive limitations that guide how those outcomes are achieved. By evaluating district and 
superintendent performance based on these policies, the Board can oversee strategy and 
accountability without interfering in day-to-day operations. This approach intends to create greater 
operational efficiency and a sharper focus on the District’s mission. 

Student Outcomes Focused Governance 

Based on this recommendation, the Board adopted the Student Outcomes Focused Governance 
(SOFG) framework in 2021. This policy governance model provides a research-based approach 
specifically aimed at improving student outcomes. The SOFG framework consists of six key 
competencies: 

• Vision & Goals: Boards collaborate with the superintendent to set specific, measurable goals 
focused on student outcomes, involving students, parents, and the community in goal 
development. 

• Values & Guardrails: Boards work with the superintendent to establish SMART guardrails rooted 
in community values that set clear boundaries in pursuit of goals, fostering shared ownership. 

• Monitoring & Accountability: Boards dedicate substantial time to tracking progress, using a 
structured calendar, and allocating at least half of meeting time to reviewing goals and 
superintendent performance. 

• Communication & Collaboration: Boards lead transparently and inclusively, ensuring all 
members have equal information access, engaging stakeholders, and keeping meetings focused. 

• Unity & Trust: Boards operate as a unified voice, setting ethical standards, conducting self-
evaluations, and prioritizing the needs of all students. 

• Continuous Improvement: Boards commit to regular self-assessment, celebrate achievements, 
and provide ongoing SOFG training, including student involvement. 
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Without a comprehensive implementation plan that integrates both Board-level and District-wide 
activities, it is challenging to see the full picture of work or ensure that steps are being taken at 
appropriate times. According to interview feedback and analysis for events influencing SPS, several 
interrelated challenges have hindered the creation of a comprehensive implementation plan that 
could be used in transitioning to the SOFG framework: 

• Superintendent Transition: At the time SOFG was selected, SPS was also undergoing a 
transition in leadership. Denise Juneau resigned as Superintendent on May 1, 2021 and Dr. Brent 
Jones was appointed as the Interim Superintendent1F

2, a position he held until March 2022 when 
he signed a two-year contract with SPS2F

3 to serve as the full-time Superintendent.  

• Reopening Schools: In March 2021, Dr. Jones announced that SPS would return to full-time, in-
person instruction for all students starting with the 2021–2022 school year. As a result, staff 
reported that the Central Office was focused on safely reopening classrooms during the 2022–
2023 academic year.  

• Initiative Fatigue: As noted in the 2018 Teaching and Learning Efficiency Study, the District has 
historically struggled to sustain new changes effectively and inspire staff to adopt new systems, 
processes, and programs. Multiple interviewees observed that SPS excels at initiating projects, 
but has often failed to see them through to full implementation. Given this history, employees are 
reportedly very hesitant to invest effort in new initiatives believing that another initiative will likely 
be announced soon. This resistance to change is understandable, but creates a high barrier to 
fully implementing SOFG. 

• High Leadership Turnover: The District has experienced high levels of turnover among 
leadership—especially at the Board, Superintendent, Cabinet, and Principal levels. While Board 
turnover is to be expected as these are elected positions, leadership turnover at all levels has 
contributed to a lack of continuity regarding initiatives and priorities.  

• Fatigue from COVID: As is common in public school districts across the country, interviewees 
acknowledged the ongoing impacts of COVID. Responding and managing through the height of 
COVID took a physical and emotional toll on at each level of the District and the broader District 
community. Some interviewees noted that this is the first year that District operations are 
beginning to feel more normalized.  

• Strained Labor/Management Relationship: Multiple interviewees and past assessments have 
noted a lack of trust between employees at individual schools and District administration. Without 
strong alignment and collaboration between SPS administration and school-level leadership and 
staff, it is challenging to implement District-wide initiatives like SOFG. 

• Ongoing Operational Priorities: There are multiple high-profile operational issues within the 
past year that have required significant focus and investment of time from SPS leadership and 
employees. These include bus driver shortages, student safety and well-being, and the ongoing, 
severe structural budget deficit. Addressing these critical issues has reportedly taken focus away 
from some of the District’s longer-term strategic initiatives. 

 
 
2 The Seattle Times. (2021, April 8). Denise Juneau, Seattle school superintendent, resigning earlier than planned. The Seattle 
Times. https://www.seattletimes.com/seattle-news/education/denise-juneau-seattle-school-superintendent-resigning-earlier-
than-planned/ 
 
3 Seattle Public Schools. (n.d.). Superintendent search. Seattle Public Schools. 
https://www.seattleschools.org/news/superintendent-search/ 
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Like many resource-constrained public organizations, the District has historically struggled with 
effective change management, not only in relation to policy governance but across many 
organization-wide initiatives (see Observation 6 in the 2018 Teaching and Learning Efficiency Study 
for further details). As a result, different areas of the organization have approached the 
implementation in inconsistent ways, leading to varying degrees of understanding and adoption. 

Board-Level Communication and Change Management 

To support communication and change management at the Board level, the District implemented a 
full onboarding and coaching framework. For example, the Board received initial training on the 
SOFG model and ongoing coaching from the Council of the Great City Schools. The Board also 
received implementation tools (including the self-evaluation and time study tools) and the SOFG 
Manual, which includes: 

• Details of the framework, including definitions of key words and phrases 

• Examples of goals, guardrails, and theory of action 

• Links to sources for further study 

• Explanations of progress monitoring and practical questions to use 

• Board Quarterly Self-Evaluation tool  

• Board Continuous Improvement Evaluation tool 

• Superintendent Annual Evaluation tool 

As part of their engagement with SOFG, several Board members were also given the chance to be a 
part of a Council of the Great City Schools peer cohort, which they reported was beneficial to the 
Board’s understanding of SOFG. 

The Board’s commitment to these initiatives has resulted in a strong understanding of SOFG and its 
implications for their roles as the governing body of SPS. While Board members are still experiencing 
challenges to fully applying the framework (see Observation 3), actively engaging in training and 
building their foundational knowledge is the first step to ensure that the Board is well equipped to 
navigate the complexities of a policy governance framework. 

Staff-Level Communication and Change Management 

There is a lack of consistent understanding and awareness of SOFG throughout the District, 
particularly below the Cabinet level of the District. Many interviewees reported that they do not have a 
clear understanding of SOFG, its implications for their roles within the District, and/or how to 
practically operate within the framework. Interviews revealed varying levels of understanding within 
different parts of the organization: 

• Senior Management Understanding: The Superintendent and most Cabinet members 
demonstrated a strong theoretical grasp of SOFG. However, not all Cabinet members appeared 
to be committed to this framework, which may impact how they do or do not engage with related 
activities (see Observation 3). 

• Central Office Staff: Central Office staff exhibited mixed levels of knowledge about SOFG and 
its influence on their roles within the District. In particular, multiple interviewees within internal 
service departments noted the perception that the framework had little implication for their 
responsibilities, as they saw it primarily as a Board-focused and/or academic-focused model. 
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• Regional Executive Directors and Principals: While some interviewees recognized the name 
or the SOFG model, there was not a consistent understanding of its meaning or its implications 
for school-level operations. While it is not necessary for school-based staff to have a deep 
understanding of the SOFG model, they should have general awareness about what it means 
and how it may impact their work, especially when it comes to goals and guardrails, progress 
monitoring, data gathering and reporting, and accountability. Positively, interviewees noted the 
opinion that the majority of school-based staff are aware of the District’s goals and each school’s 
Continuous School Improvement Plans are aligned with the goals.  

The lack of clarity surrounding roles and responsibilities District-wide is a result of insufficient 
communication and professional development. Although Central Office staff received some initial 
training and communication when SOFG was adopted in 2021, there has been no ongoing training 
since then, and we did not receive any evidence of communication to school-based leadership 
regarding SOFG adoption. SOFG has not been incorporated into new hire onboarding processes, 
and while the District has a webpage3F

4 that provides a high-level overview of SOFG, it has not created 
any internal documentation that clearly outlines roles and responsibilities or operational procedures 
within the framework. 

Employees across the District (at both Central Office and schools) reported a struggle to understand 
who to contact to address questions, concerns, or support needs related to SOFG. While the Moss 
Adams team was provided with an organizational chart for the Central Office that is published on the 
District's website, multiple interviewees reported that they were not aware of an organizational chart, 
nor had one been shared with them. In addition, the District's website does not include all current 
teams, such as the Plans and Programs Office, and team names are not consistent or aligned with 
the organizational chart4F

5. Finally, the organizational chart does not list office, department, or team 
names—which makes it challenging to see a wholistic picture of the District’s structure. 

This limited awareness hinders District-wide adoption and implementation of SOFG principles, 
impeding progress toward achieving the desired student-focused outcomes. A key consequence is 
the misallocation of resources, as individuals may not prioritize work aligned with SOFG goals due to 
a lack of understanding or perceived relevance to their role. This disconnect further contributes to the 
feeling of “initiative fatigue” and perpetuates a cycle of ineffective implementation. Ultimately, the lack 
of a shared understanding and commitment to SOFG hinders its potential to drive meaningful and 
lasting change within the District. 

Recommendations 

• As part of the implementation plan (see Observation 1), SPS should incorporate communication 
and change management practices to ensure all members of the organization are informed about 
SOFG and its implications for their work. The following are key elements for implementing a 
successful change management strategy. 
○ Communicate the Change: Many members of SPS are unaware of the SOFG framework 

and how it affects their roles within the District. SPS leadership should build awareness of the 

 
 
4 Student Outcomes Focused Governance: https://www.seattleschools.org/about/school-board/student-outcomes-focused-
governance/ 
5 Seattle Public Schools Departments and Services: https://www.seattleschools.org/departments/ 



 

Governance Assessment Report  | 12 
FOR INTERNAL USE OF SEATTLE PUBLIC SCHOOLS ONLY 

 
 

new governance framework, the reasons that the change was made, and how the change 
impacts the day-to-day operations of the District.  

○ Understand the Ramifications of the Change: Clearly outline the changes brought by the 
SOFG governance framework and what adjustments are needed for its implementation. This 
process should be multi-step, well-communicated, and include thorough training to avoid 
surprises for staff. Key messages should be crafted and shared to keep staff informed about 
implementation progress and the impact of SOFG on the District. 

○ Consider and Design a Method for Staff Education: Develop and implement a robust 
training program for all staff and Board members, focusing on the SOFG framework, roles, 
responsibilities, and practical applications. Utilize this program throughout the SOFG 
implementation and beyond to reinforce learning. Encourage employee feedback on the 
change process, adjusting as needed. Support consistent adoption of SOFG by establishing 
clear policies, procedures, and performance measures that reflect the changes and serve as 
essential resources for staff. 

○ Coaching for the Board and Cabinet: Continue to encourage coaching for Board members 
and explore opportunities for a member of the Council of the Great City Schools team to 
coach Cabinet members to ensure buy-in and ongoing advancement toward effective use of 
the SOFG model. 

• To fully embed SOFG within the District’s culture, it is essential to complement the training for 
current staff with a comprehensive onboarding strategy for new staff and Board members. This 
strategy will introduce new staff and Board members to the SOFG framework, ensure they 
understand the overall mission and priorities of the District, and ensure they understand SOFG 
(or its related process’) impact on their specific role. 

• Document and publicize roles and responsibilities within the District to enhance overall clarity of 
roles (including, but not limited to, SOFG-related roles) and make it easier to connect with the 
correct Central Office staff. In particular, it will be helpful to expand the Central Office 
organizational chart with enough detail to make it a practical tool. Ideally, this would be paired 
with narrative descriptions of each department and unit to help employees find the contacts and 
resources they need. As part of this work, the District should establish a process for regularly 
updating the organizational chart and the related website content. 
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• Continuous Improvement: The Board should conduct regular self-evaluations, using tools 
provided in the SOFG Manual. Boards scoring below 80 should evaluate quarterly, while others 
may do so annually, formally adopting evaluation results. 

SOFG Progress Measures 

In addition to outlining the non-mandated duties of the Board, the SOFG Manual provides various 
tools for evaluating and tracking the Board’s progress in adopting the model. Analyzing SPS’s results 
using these tools highlights gaps in the implementation of the policy governance model. 

• Time Study: Since 2023, the Board has conducted time studies of their meeting minutes in 
alignment with the SOFG model. As noted previously, SOFG boards are expected to allocate at 
least 50% of their public meeting time each month to setting and monitoring goals. However, as 
shown in Appendix D, only 4.91% of Board meeting time in 2024 has been dedicated to goal 
setting and monitoring, which the SOFG Manual categorizes as “Not Student Outcomes 
Focused.” As discussed in Observation 7, there appear to be discrepancies in how this number 
was calculated. However, even if there are some inconsistencies in the methodology, it does not 
appear that the Board is approaching the target of allocating 50% of their meeting times to 
monitoring goals.  

• Board Quarterly Evaluation Tool: In alignment with the SOFG model, the Board has recently 
begun the practice of quarterly self-evaluations. As detailed in Appendix D, the Board has 
performed two self-evaluations (one in April and one in June). Both assessments resulted in an 
implementation score of 41 out of 100, with the goal of reaching 76 by June 2025. However, 
despite giving themselves a score of 10 in the “Monitoring & Accountability” category, their actual 
focus on goals accounted for only 4.91%of their time, as noted above. The limited focus suggests 
a more accurate rating of 0 in that category, reducing their overall implementation score to 31. 
○ As shown in Appendix F, three peer districts have made their current quarterly evaluations 

available: Atlanta Public Schools rated themselves at 15, San Francisco Public Schools at 
26.3, and Charlotte-Mecklenburg Public Schools at 67. The average score across these 
districts is 36.1, placing SPS just below or just above the average depending on which score 
is used; however, this figure is skewed due to the limited number of available evaluations and 
Charlotte-Mecklenburg’s self-assessment, which indicates they are significantly further along 
in the process compared to the other two districts. 

• Board Continuous Improvement Evaluation: As the Board has only begun implementing 
quarterly evaluations, they have not yet utilized this tool (which summarizes and track trends in 
the quarterly evaluations). 

• Superintendent Annual Evaluation: It was reported that the Board used a version of the 
evaluation framework this past year, but did not find it useful. As a result, the Board has adopted 
a new Superintended Evaluation Form is based on the SOFG model and customized for the 
unique needs of SPS. 

Constituent Services 

Communication with Community Members: A key challenge for the Board in implementing a policy 
governance framework is how the framework addresses constituent services. Like other elected 
roles, SPS’ community members frequently approach their elected board members for assistance 
with operational issues or raise these concerns during public comment at meetings. However, the 
policy governance framework is designed to shift the Board’s focus from direct involvement in these 
matters to a more strategic policy governance role centered on goals, guardrails, and policy direction. 
Instead, members of the community are encouraged to take their questions and concerns to staff in 
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the individual schools or Central Office and seek resolution at the lowest level possible, in accordance 
with best practice.  

The District has implemented the “Let’s Talk” system that centralizes and routes incoming questions 
and requests. However, the Board does not have visibility into whether constituent concerns and 
questions raised through the “Let’s Talk” system are being handled efficiently and effectively. In 
addition, the Board often serves as an escalation point when community members feel the prescribed 
methods have not resolved their issue satisfactorily. Some interviewed board members expressed 
feeling unprepared and uncertain about how to effectively address constituent concerns and ensure 
that these voices are heard, creating a barrier to providing effective constituent services.  

A 2024 report by the Puget Sound Educational Service District5F

6 highlighted many similar issues 
related to the District’s communication processes. In particular, they focused on public testimony at 
board meeting, unclear staff roles and responsibilities, and inconsistent communication pathways. 
The report emphasized the need to provide clear guidance and processes to that staff and families 
can have their concerns addressed without having to navigate or understand the internal complexities 
of the District. 

Communication with Staff: The 2018 Teaching and Learning study noted, “District staff report that 
their work is highly reactive to requests for information, making it difficult to prioritize tasks and focus 
efforts to pursue the District’s strategic plan.” Subsequently, the District adopted a policy that requires 
Board members to communicate with staff solely through the Superintendent and in writing. While this 
policy aligns with the intent of a policy governance framework by keeping the Board focused on 
managing through the Superintendent, it limits opportunities for timely follow-up and collaborative 
discussion, and restricts the Board’s ability to ensure staff have received and addressed constituent 
concerns quickly and effectively.  

School Visitation: SPS does not have a Board Visitation policy in place. An essential responsibility 
of any elected official, and explicitly outlined in the SOFG framework, is the ability of Board members 
to effectively represent their community. While much of this work is embedded in specific 
processes—such as gathering community input during goal setting (see Observation 6 for details)—
interviewees identified additional opportunities to enhance Board members' understanding of their 
communities. Notably, several interviewees expressed a desire for Board members to be more visibly 
present on school campuses. The belief is that by gaining a deeper understanding of the activities 
and dynamics within the schools in their geographic district, Board members would be better 
equipped to understand student outcomes and represent the interests of the students.  

In the absence of a policy that defines expectations for Board member school visits, there have been 
instances where Board members have either not visited schools at all or over-visited schools 
unannounced. Either scenario can create challenges. A clear Board Visitation policy would ensure 
that each school is visited at appropriate intervals and both school staff and Board members have 
clear expectations for the visits. 

 
 
6 Puget Sound Educational Service District. (2024). Seattle Public Schools Rainier View Elementary School Process Review 
https://www.documentcloud.org/documents/25038291-sps-rainier-view-es-process-review-report-june-2024-6 
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• Plans and Programs Office: Several interviewees noted that the Plans and Programs Office is a 
relatively new group that is in the midst of building out its internal processes. Interviewees 
generally expressed positive sentiment about this group, while also recognizing that there are 
opportunities to increase the impact of this work as it becomes more formalized. While some 
interviewees reported that Plans and Programs Office project management structure (where 
business owners, project managers, and subject matter experts routinely conduct check-ins, 
make adjustments, and gain direction from executive sponsors) was in place, other reported a 
lack of knowledge about this work. It is unclear whether this is due to a lack of communication or 
a lack of full process implementation. 

SPS has not yet fully integrated the SOFG framework into the District’s standard operations. Based 
on interviews and the documents provided, we identified the following gaps: 

• Lack of SOFG-related onboarding and training (Observation 2). 
• Lack of a well-publicized organizational chart and documented roles and responsibilities 

(Observation 2). 
• Responsibilities related to sponsoring, monitoring, evaluating, and adjusting goals and guardrails 

have not yet been incorporated into job descriptions or employee performance evaluations. 

For implementation of the SOFG framework to be fully realized, Central Office leadership and staff 
need to engage in a consistent, effective, and efficient manner.  

Recommendations 

• It is important to align all Central Office parties by clearly defining and communicating their roles 
and responsibilities. The District should: 
○ Develop and disseminate an updated organizational chart that holistically outlines the roles of 

key District teams (see Observation 2 for more details). 
○ Explore options to incorporate SOFG-related responsibilities into relevant job descriptions in 

a way that is clearly articulated and measurable.  
○ Explore opportunities to include SOFG-related responsibilities in performance evaluations—

starting with the Cabinet members—to fostering accountability and commitment across the 
organization.  

• Continue to promote alignment and collaboration between the Superintendent and Cabinet 
members using regularly scheduled meeting to discuss progress, challenges, and strategies for 
effective implementation of the framework. They may include continuing the strengthen the use of 
the Plans and Programs Office and the related project management infrastructure. 

• Continue current efforts to establish SOFG coaching for Cabinet Members to enhance their 
understanding of the framework and its implications on their work.  
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Historically, interviewees noted that the Board and Central Office have not consistently engaged 
school-based staff or included a comprehensive assessment of student needs during strategic 
planning processes. Some interviewees observed that this lack of engagement leaves school-based 
staff feeling that their expertise and insights are undervalued, as decisions are frequently made at the 
senior leadership level without a full understanding of the realities at the school level. This limited 
engagement with school staff may also impact buy-in, making it challenging for SPS to foster support 
for new strategic plan goals. 

In its current strategic planning efforts, SPS has taken steps to reflect the community’s voice more 
fully. For example: 

Community Partner Input: According to the SPS Board of Directors & Community Partner Meetings 
Feedback Analysis Memo, SPS engaged with approximately 380 individuals from 20 community 
partners or groups in Spring 2024 to gather valuable insights for the strategic planning process. 
These partners were specifically selected to represent key groups within the SPS community, 
providing a well-rounded sample for feedback on the District’s goals and guardrails. The groups that 
SPS consulted with included: 

○ Alliance for Education 
○ Black Prisoners Caucus 
○ Concord Elementary – Spanish 

speaking families 
○ Ethnic Studies Now 
○ Garifuna Women 
○ Google AI 
○ Head Start 
○ Kids in the Middle/Nesholm 

Foundation 
○ Kraken/One Roof 
○ Lake City Collective 
○ Movemiento Afro Latino 

○ Murano Senior Living 
○ NAACP Youth Council 
○ Recovery High School – Interagency 
○ Seattle Special Education Parent, 

Teacher, and Student Association 
○ Seattle World School – Multilingual 

Learner, immigrant, and refugee 
○ Somali families 
○ Southeast Seattle Education Coalition 
○ Students at Lincoln High School 
○ University Ballard Lions Club 

 

• Community Engagement Survey: SPS conducted a community survey in July to gather input 
from stakeholders. The SPS School Board Community Engagement Survey Thematic Summary 
of Participants reports that 886 people responded to the survey. The breakdown of those who 
participated as follows: 
○ SPS Parents/Guardians: 77% (approximately 682)  
○ SPS School-based Staff: 12% (approximately 106) 
○ Community Members: 5% (approximately 44) 
○ SPS Students: 4% (approximately 35)  
○ SPS Central Staff: 1% (approximately 9) 

• Public Comment: The Board held three public meetings that were designed to give the 
community a chance to provide input into the strategic planning process. Recognizing that people 
are busy, the Board chose to have two of these meetings in person, and one virtual in an effort to 
provide options for community input. Additionally, the Board Monthly Time Use Evaluations from 
the last calendar year shows that the Board also heard from the community for 90 minutes during 
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the May 2024 meeting, and 153 minutes during the June 2024 meeting regarding goals and 
guardrails. 

• Student Needs Assessment: The SOFG framework recommends conducting a comprehensive 
student needs assessment (or using a similar tool) to guide the development of strategic goals 
and guardrails. SPS completed a Student Needs Assessment in partnership with The Council of 
the Great City Schools performed a student needs assessment designed to provide a high-level 
understanding of SPS’ current performance status relative to peer districts across the country and 
state. The assessment reviewed student data through 2023-2024 and was used to inform the 
District’s current strategic planning process. If the District can incorporate the findings from this 
assessment into goalsetting and guardrails development, that will further strengthen the District’s 
alignment with best practices and reinforces its commitment to student-centered outcomes. 

Cascading Goals 

Interviewees report that goalsetting at the department and school levels is often conducted in silos, 
resulting in fragmented efforts rather than a unified approach to District-wide goals. As recommended 
in the 2018 Teaching and Learning study, strategic goals in the District should cascade throughout all 
levels, translating high-level strategic goals into specific, measurable objectives across divisions, 
departments, schools, and even individual employees. This structure fosters alignment and 
coherence, ensuring that all efforts contribute toward the same overarching objectives. 

Recommendations 

• Continue to strengthen alignment of the Board’s strategic goals and guardrails (along with the 
Superintendents interim goals and guardrails) to reflect the community’s vision and values by 
enhancing feedback strategies: 
○ Continue to provide a variety of opportunities for community members to provide feedback as 

part of the strategic planning process. 
○ Provide accessible ways for SPS employees (especially school-based staff) to engage in the 

strategic planning process. This can strengthen the plan itself by including the expertise and 
insights of District staff, and also help to increase buy-in for the plan. 

○ Continue to conduct a comprehensive student needs assessment or similar evaluation to 
inform future strategic planning processes. 

• Take steps to implement a cascading goal framework that translates the District-wide goals into 
measurable objectives at each level: divisions, departments, schools, and individual roles.  
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and consequences that encourage individuals to meet these expectations. Accountability becomes 
especially critical when implementing new initiatives or making operational or academic 
improvements. Without strong accountability mechanisms, it is difficult to ensure the adoption, 
implementation, and cooperation needed to achieve District-wide goals such as SOFG. 

Over the years, multiple assessments have documented SPS’s significant challenges in building a 
culture of healthy accountability. Reports such as the 1990 Washington State Report on the 
Evaluation of Seattle Public Schools, and the 2018 Teaching and Learning Efficiency Study, amongst 
others, have all highlighted these persistent issues. These challenges, as noted by multiple 
interviewees, are present at every level of the District and continue to hinder the execution of District-
wide initiatives, including the implementation of the policy governance framework. Additionally, the 
absence of a cohesive accountability structure has resulted in siloed school-level operations, 
contributing to inconsistencies and potential inequities across SPS. 

Interviewees shared several factors they believed contributed to the lack of accountability within SPS: 

• Lack of Trust in Central Office: Interviewees commonly cited that school-level staff do not trust 
Central Office leadership, believing that their interests are not understood or prioritized. 
Historically, challenging labor relationships have further complicated this picture.  

• Lack of Enforcement Mechanisms: Many interviewees noted that the District has not 
developed and/or implemented true accountability mechanisms. While the Accountability Office 
was established, in part, to ensure that District strategies to support student achievement are 
faithfully adopted and measured (as part of the continuous improvement cycle), this office does 
not have the authority to enforce consequences if their guidance is not followed.  

• Shifting Priorities: When the COVID-19 pandemic began impacting school operations across 
the country, there was a general shift away from an emphasis on testing data to focus on student 
well-being. Once operations had returned to a more usual cadence, the emphasis on testing data 
re-emerged. Some interviewees noted that these rapid shifts contributed to a lack of continuity. 

• Individual School Operations: SPS has historically allowed schools to operate more like 
individual entities than branches of the same organization. As noted as far back as the 1990 
Washington State Report of an Evaluation of the Seattle Public Schools, school-based 
management can provide benefits (as schools can be responsive to their local needs), but the 
lack of sufficient District-wide management and support can create inconsistencies and 
inequities. For example, several interviewees noted that some schools have declined to 
implement new District-wide curriculum. Especially as the District strives to implement changes, it 
will be challenging to understand what is working and what isn’t if new initiatives are not 
implemented and measured in a consistent manner. 

• Principal Concerns: Some interviewees noted that principals are often in the difficult position of 
being asked to implement or enforce District policies or decisions, without sufficient support from 
Central Office. Recognizing that their staff could pass a vote of no confidence, they are 
disincentivized to implement initiatives that are unpopular with their staff. 

Creating a culture of healthy accountability ultimately falls to the Superintendent. However, this 
requires active engagement and commitment from all levels of the organization, especially Central 
Office leadership, to build trust and establish a unified approach to accountability. Without a robust 
accountability culture, SPS will continue to struggle with inconsistent policy implementation and 
inequitable educational outcomes. 
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• Legal Department: Provides legal services and ensures compliance with legal requirements 
across all District operations, working to minimize potential liabilities. 

• Finance Services Division: Supports external audits of financial statements, grants, and 
financial processes and serves as the primary liaison with the Washington State Auditor’s Office. 

• Reporting and Data Analysis Division: Oversees compliance reporting, including state-level 
reporting for the Office of the Superintendent of Public Instruction’s Basic Enrollment Reporting 
(P223) and Comprehensive Education Data and Research System (CEDARS), and federal 
reporting for the Office of Civil Rights Data Collection (CRDC). 

 
In addition to these groups, specialized compliance functions are distributed across SPS. For 
example, Facility Operations is primarily responsible for environmental health and safety compliance, 
as well as ADA compliance. 

This decentralized approach has limited the Board’s ability to maintain holistic oversight. Interviewees 
noted that without a centralized compliance oversight function, it is unclear whether SPS is fully 
aligned with all state and federal requirements.  

Additionally, the implementation of the SOFG framework has introduced unique compliance 
concerns. In some cases, strict adherence to SOFG principles may conflict with state or local 
regulations. For instance, the Board is sometimes required by law to vote on operational issues and 
provide opportunities for public comment, even when these matters do not directly impact student 
outcomes. The Director of Policy and Board Initiatives is responsible for identifying and flagging 
potential non-compliance issues related to the SOFG framework. 

Recommendations 

• Establish a District Compliance Matrix to centralize tracking and improve accountability. A 
compliance matrix is a framework that helps ensure an organization’s compliance with laws, 
regulations, standards, and policies. Typically, compliance matrices include information about 
various regulations and their implications for the District, along with critical deadlines and 
assigned leads for each area. The matrix should be regularly updated and periodically reviewed 
to reflect any regulatory changes of new District polices, thereby enhancing overall compliance 
management.  

• Consider establishing a full-time compliance role responsible for overseeing adherence to legal 
and policy requirements across SPS, promoting consistent compliance and reduction of 
operational silos. This position would maintain the compliance matrix, provide support and 
guidance to departments, and serve as the central point of contact for all compliance-related 
activities. The role would facilitate cross-departmental communication, ensuring that each 
department is aware of its obligations and has the necessary resources to meet them. Ultimately, 
this initiative will strengthen the District’s ability to uphold a unified compliance strategy.  
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APPENDIX D: BOARD QUARTERLY SELF-EVALUATION RESULTS 
The SPS Board has performed two self-evaluations: one in April and one in June 2024. The most recent results are included below: 

 

   

      
       

  

    
  

   
  

    
 

   
  

   
  

   
 

      







































 

Progress Monitoring Goal 1 
Early Literacy 

Seattle Public Schools is committed to making its online information accessible and 
usable to all people, regardless of ability or technology. Meeting web accessibility 
guidelines and standards is an ongoing process that we are consistently working to 
improve. 

While Seattle Public Schools endeavors to only post documents optimized for 
accessibility, due to the nature and complexity of some documents, an accessible version 
of the document may not be available. In these limited circumstances, the District will 
provide equally effective alternate access.  

For questions and more information about this document, please contact the following: 

Cashel Toner 
Executive Director, Curriculum, Assessment, and Instruction 

cctoner@seattleschools.org  

This document details the Progress Monitoring Memo regarding the Early Literacy Goal.  
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  3rd Grade Reading Goal Progress Monitoring Memo 

December 18, 2024 

The School Board sets goals for student outcomes, based on the community’s vision, and guardrails, based on the 
community’s values for how the vision will be achieved. The enclosed memo reports on the interim student outcomes for 
the 2024-2025 school year. 

Topline Goal 
The percentage of Black boys who achieve English Language Arts proficiency or higher on the 3rd grade Smarter Balanced 
Assessment (SBA) will increase from 28% in June 2019, to 70% in June 2024. 
 
Theory of Action  
If K-3 teachers deliver high-quality, standards-aligned, culturally responsive instruction based on the 40+ years of academic 
research about how students learn to read, more SPS students will achieve grade-level proficiency on the 3rd Grade ELA-
SBA.  

Teachers will be able to deliver high-quality instruction if they: 

1. Have access to district adopted high-quality, standards aligned curriculum and assessments grounded in the 
Science of Reading. 

2. Focus on improving a limited number of instructional priorities each year.  
3. Receive job-embedded professional learning through regular grade-level Professional Learning Communities and 

1:1 instructional coaching. 
4. Are supported and evaluated by strong instructional leaders who create the conditions for professional growth.  

Teachers, principals, and schools will be able to achieve the above if the SPS central office: 

• Invests in resources, training, and support for educators and principals. 
• Aligns its work across departments to enable system-level continuous improvement. 
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Figure 2. 
Projected Proficiency on Spring 2025 SBA by Student Group  

 

Figure 3. 
Projected Proficiency on Spring 2025 SBA for AAM by School Grouping 

 

• Figure 3 shows a decline in Fall MAP scores for AAM across three mutually exclusive groups of schools in SPS.  
• The Priority Schools represent the schools with the highest proportion of AAM students, averaging 11 AAM 

students in grade 3 per school (n=168).  
• The Comparison schools average 6 AAM students in grade 3 per school (n=97)  
• The All Other category average 2 AAM students in grade 3 per school (n=136). 
• The year-over-year decline was experienced in all three school groupings but was steepest in the All Other 

category.  
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Discussion of Student Outcomes 
As discussed in the Executive Summary, the gap between this year’s and last year’s Fall MAP data appears to have emerged 
mostly since last spring. As of Spring 2024, among AAM there was only a 2.2ppt gap compared to the prior year. That gap 
was 0.6ppt for SoC. From June to October the gap widened to 6.5ppt and 4.2ppt. This may signal an increasing need for 
expanded learning during the summer months, and we are looking into that possibility. 

We also conducted a thorough analysis of demographic changes within the AAM and SoC groups (e.g., multi-lingual, or 
special education status, or homelessness) and test taking participation rates, but nothing emerged as a major factor in 
the decline.    

It is also possible the declines we see in grade 3 are typical statistical fluctuations between cohorts because we don’t see 
the same pattern in other grades: Fall MAP scores increased in grade 4 and declined at a smaller rate in grade 5. 

Finally, we are exploring a range of other factors that may be contributing to this decline, including changes to teacher 
tenure, teacher absenteeism, substitute fill rates, teacher vacancies, principal tenure, and additional disaggregation within 
Students of Color, including by gender. 

While this drop in projected proficiency is a concern, we are confident that the instructional improvement strategy we are 
pursuing remains one of our best paths forward for student learning. This year we have expanded the number of 3rd Grade 
teachers using adapted instructional materials for the Writing About Reading Project and will be training ML and Special 
Education support staff on those in January.  

While we are seeing a decline overall for the system, at the individual school level, year-over-year changes vary in direction 
and magnitude. As a part of their Multi-Tiered System of Supports (MTSS) process, schools review MAP data in conjunction 
with data from other standardized measures and curriculum-embedded assessments to provide differentiated support to 
students. 

Lessons Learned 

• Research-based instructional practices work when implemented well. The research on how students learn is quite 
clear. The key to ensuring those practices are deployed is a system of job-embedded professional learning and 
support, which we have spent the last five years building at the 13 Priority Schools. 

• High-quality, common curriculum and assessments are foundational for improvement. Improving teacher practice 
would be an impossible task without common materials to align around. These are the resources that teachers 
use day in and day out with their students and their quality matters a lot.  

• A narrow set of instructional priorities allows teachers to go deep. Articulating clear priorities for improvement at 
each grade-level has enabled teachers to stay focused on getting better at what matters the most. 

• Principal instructional leadership brings it all together. Supporting principals’ instructional leadership is critical for 
coherence and follow-through at the building level. 

• Instructional coaching done right should be the rule, not the exception for high-need schools. Early Literacy Coaches 
provide indispensable capacity for facilitating monthly Professional Learning Community meetings among grade-
level teams and ensure teachers have follow-through support to transfer new knowledge and skills into 
permanent improvements to their instructional practice.  

• Central office strategy and implementation capacity enables consistent, coherent implementation. Investing in the 
central office to oversee the many facets of implementation and monitoring ensures the quality and impact of 
new school resources are maximized. 
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Board Support  
Progress Monitoring along with several board policies have provided the framework for improving our assessment 
portfolio and ability to monitor student progress. These policies include Policy 0010 (Instructional Philosophy), 0030 
(Racial Equity), 2080 (Assessment), and 2015 (Instructional Materials). We began the Progress Monitoring process five 
years ago with the state assessments (SBA) as our main, and limited, source of data. Since then, we have added MAP 
and Dynamic Indicators of basic Early Literacy Skills (DIBELS) and are now including a more systematic look at student 
responses to curriculum-embedded assessments. In this way, the Board has helped the entire school system stay 
focused on the strategy and goals of our Strategic Plan which in turn has enabled greater alignment, transparency, and 
collaboration across the organization.   
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Tornillo ISD LSG Board Years: 2020

Months Student Outcome Goals GPMs Constraints CPMs Leadership Evaluations Trainings Other 

January Goal 1: GPM 1.3 
(Eng. I & II Dec. EOC Results)
Goal 2: GPM 2.3 
(Algebra Dec. EOC Results)

SCPM1.2 (AVID)
BC1

Superintendent Evaluation Board Appreciation 
Board promotes the vision and engages 
in 2-way communication 

February Goal 1: GPM 1.1
MOY PK-3 Reading Diagnostic 
Goal 2: GPM 2.1 
MOY K-3 Math Diagnostic 

BC2 Board Quarterly Evaluation TASB Winter Governance School Calendar Approval 
Budget calendar and budget process 
Board promotes the vision and engages 
in 2-way communication 

March Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Spring Benchmark

SCPM1.3 (PLTW)
BC3 

Far West Texas School Boards 
Association (pending date)

Discuss preliminary budget/budget workshops 
Board promotes the vision and engages 
in 2-way communication 

April Goal 3: GPM 3.1 & 3.2 BC1 NSBA Employee Contracts Approval 
Board promotes the vision and engages 
in 2-way communication 

May Goal 1: GPM 1.1
EOY PK-3 Reading Diagnostic 
Goal 1: GPM 1.2
5th & 8th Reading STAAR Results
Goal 2: GPM 2.1 
EOY K-3 Math Diagnostic 
Goal 2: GPM 2.2
5th & 8th Math STAAR Results 

SCPM 2.1 (Writing Samples)
BC2

Board Quarterly Evaluation Compensation Package 
Board promotes the vision and engages 
in 2-way communication 

June Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
STAAR Results

BC3 Summer Leadership Institute Review/amend Student Code of Conduct 
(TEC§37.105) 
Review student and staff handbooks 
Recommend student insurance carrier 

July Goal 3: GPM 3.1 & 3.2 SCPM1.1 (TSI)
BC1

Team-Building and Assessment 
Workshop & LSG Community Training 

District and Campus Improvement Plan Approvals 

August A-F 
Accountability Report
Goal 1 & Goal 3

BC2 Board Quarterly Evaluation EISO Training (Pending date) Budget & Tax Rate Public Meeting 

September Goal 1: GPM 1.1
BOY K-3 Reading Diagnostic 
Goal 2: GPM 2.1 
BOY K-3 Math Diagnostic 

SCPM 2.2 (RTI Doc)
BC3 

TASA/TASB Convention 
LSG Student Workshop

Review Board Training Calendar, including SB 1566 
requirement and new 86th legislative session 
additions 
Board promotes the vision and engages 
in 2-way communication 

October Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Fall District Benchmark 

BC1 Team-Building , Assessment 
Workshop & LSG Community Training 

Report Trustee training hours 
Review superintendent’s evaluation timeline and 
process, including training on use of instrument 
(TEC§21.354) 
Board promotes the vision and engages 
in 2-way communication 

November Goal 3: GPM 3.1 & 3.2 BC2 Board Quarterly Evaluation LSG Training for potential school 
board members

FIRST Public Meeting 
November Elections (BBB Legal) 
(TEC§3.004-3.005) 
Board promotes the vision and engages 
in 2-way communication 

December Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
TAPR Report

BC3 New Board Member Orientation 
Far West Texas School Boards 
Association

Procedures and Policy Review (Every other year)
Board promotes the vision and engages 
in 2-way communication 
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Tornillo ISD LSG Board Years: 2021

Months Student Outcome Goals GPMs Constraints CPMs Leadership Evaluations Trainings Other 

January Goal 1: GPM 1.3 
(Eng. I & II Dec. EOC Results)
Goal 2: GPM 2.3 
(Algebra Dec. EOC Results)

SCPM1.2 (AVID)
BC1

Superintendent Evaluation Board Appreciation 
Board promotes the vision and engages 
in 2-way communication 

February Goal 1: GPM 1.1
MOY PK-3 Reading Diagnostic 
Goal 2: GPM 2.1 
MOY K-3 Math Diagnostic 

BC2 Board Quarterly Evaluation TASB Winter Governance School Calendar Approval 
Budget calendar and budget process 
Board promotes the vision and engages 
in 2-way communication 

March Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Spring Benchmark

SCPM1.3 (PLTW)
BC3 

Far West Texas School Boards 
Association (pending date)

Discuss preliminary budget/budget workshops 
Board promotes the vision and engages 
in 2-way communication 

April Goal 3: GPM 3.1 & 3.2 BC1 NSBA Employee Contracts Approval 
Board promotes the vision and engages 
in 2-way communication 

May Goal 1: GPM 1.1
EOY PK-3 Reading Diagnostic 
Goal 1: GPM 1.2
5th & 8th Reading STAAR Results
Goal 2: GPM 2.1 
EOY K-3 Math Diagnostic 
Goal 2: GPM 2.2
5th & 8th Math STAAR Results 

SCPM 2.1 (Writing Samples)
BC2

Board Quarterly Evaluation Compensation Package 
Board promotes the vision and engages 
in 2-way communication 

June Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
STAAR Results

BC3 Summer Leadership Institute Review/amend Student Code of Conduct 
(TEC§37.105) 
Review student and staff handbooks 
Recommend student insurance carrier 

July Goal 3: GPM 3.1 & 3.2 SCPM1.1 (TSI)
BC1

Team-Building and Assessment 
Workshop & LSG Community Training 

District and Campus Improvement Plan Approvals 

August A-F 
Accountability Report
Goal 1 & Goal 3

BC2 Board Quarterly Evaluation EISO Training (Pending date) Budget & Tax Rate Public Meeting 

September Goal 1: GPM 1.1
BOY K-3 Reading Diagnostic 
Goal 2: GPM 2.1 
BOY K-3 Math Diagnostic 

SCPM 2.2 (RTI Doc)
BC3 

TASA/TASB Convention 
LSG Student Workshop

Review Board Training Calendar, including SB 1566 
requirement and new 86th legislative session 
additions 
Board promotes the vision and engages 
in 2-way communication 

October Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Fall District Benchmark 

BC1 Team-Building , Assessment 
Workshop & LSG Community Training 

Report Trustee training hours 
Review superintendent’s evaluation timeline and 
process, including training on use of instrument 
(TEC§21.354) 
Board promotes the vision and engages 
in 2-way communication 

November Goal 3: GPM 3.1 & 3.2 BC2 Board Quarterly Evaluation LSG Training for potential school 
board members

FIRST Public Meeting 
November Elections (BBB Legal) 
(TEC§3.004-3.005) 
Board promotes the vision and engages 
in 2-way communication 

December Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
TAPR Report

BC3 New Board Member Orientation 
Far West Texas School Boards 
Association

Board promotes the vision and engages 
in 2-way communication 
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Tornillo ISD LSG Board Years: 2022

Months Student Outcome Goals GPMs Constraints CPMs Leadership Evaluations Trainings Other 

January Goal 1: GPM 1.3 
(Eng. I & II Dec. EOC Results)
Goal 2: GPM 2.3 
(Algebra Dec. EOC Results)

SCPM1.2 (AVID)
BC1

Superintendent Evaluation Board Appreciation 
Board promotes the vision and engages 
in 2-way communication 

February Goal 1: GPM 1.1
MOY PK-3 Reading Diagnostic 
Goal 2: GPM 2.1 
MOY K-3 Math Diagnostic 

BC2 Board Quarterly Evaluation TASB Winter Governance School Calendar Approval 
Budget calendar and budget process 
Board promotes the vision and engages 
in 2-way communication 

March Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Spring Benchmark

SCPM1.3 (PLTW)
BC3 

Far West Texas School Boards 
Association (pending date)

Discuss preliminary budget/budget workshops 
Board promotes the vision and engages 
in 2-way communication 

April Goal 3: GPM 3.1 & 3.2 BC1 NSBA Employee Contracts Approval 
Board promotes the vision and engages 
in 2-way communication 

May Goal 1: GPM 1.1
EOY PK-3 Reading Diagnostic 
Goal 1: GPM 1.2
5th & 8th Reading STAAR Results
Goal 2: GPM 2.1 
EOY K-3 Math Diagnostic 
Goal 2: GPM 2.2
5th & 8th Math STAAR Results 

SCPM 2.1 (Writing Samples)
BC2

Board Quarterly Evaluation Compensation Package 
Board promotes the vision and engages 
in 2-way communication 

June Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
STAAR Results

BC3 Summer Leadership Institute Review/amend Student Code of Conduct 
(TEC§37.105) 
Review student and staff handbooks 
Recommend student insurance carrier 

July Goal 3: GPM 3.1 & 3.2 SCPM1.1 (TSI)
BC1

Team-Building and Assessment 
Workshop & LSG Community Training 

District and Campus Improvement Plan Approvals 

August A-F 
Accountability Report
Goal 1 & Goal 3

BC2 Board Quarterly Evaluation EISO Training (Pending date) Budget & Tax Rate Public Meeting 

September Goal 1: GPM 1.1
BOY K-3 Reading Diagnostic 
Goal 2: GPM 2.1 
BOY K-3 Math Diagnostic 

SCPM 2.2 (RTI Doc)
BC3 

TASA/TASB Convention 
LSG Student Workshop

Review Board Training Calendar, including SB 1566 
requirement and new 86th legislative session 
additions 
Board promotes the vision and engages 
in 2-way communication 

October Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Fall District Benchmark 

BC1 Team-Building , Assessment 
Workshop & LSG Community Training 

Report Trustee training hours 
Review superintendent’s evaluation timeline and 
process, including training on use of instrument 
(TEC§21.354) 
Board promotes the vision and engages 
in 2-way communication 

November Goal 3: GPM 3.1 & 3.2 BC2 Board Quarterly Evaluation LSG Training for potential school 
board members

FIRST Public Meeting 
November Elections (BBB Legal) 
(TEC§3.004-3.005) 
Board promotes the vision and engages 
in 2-way communication 

December Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
TAPR Report

BC3 New Board Member Orientation 
Far West Texas School Boards 
Association

Procedures and Policy Review (Every other year)
Board promotes the vision and engages 
in 2-way communication 
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Tornillo ISD LSG Board Years: 2023

Months Student Outcome Goals GPMs Constraints CPMs Leadership Evaluations Trainings Other 

January Goal 1: GPM 1.3 
(Eng. I & II Dec. EOC Results)
Goal 2: GPM 2.3 
(Algebra Dec. EOC Results)

SCPM1.2 (AVID)
BC1

Superintendent Evaluation Board Appreciation 
Board promotes the vision and engages 
in 2-way communication 

February Goal 1: GPM 1.1
MOY PK-3 Reading Diagnostic 
Goal 2: GPM 2.1 
MOY K-3 Math Diagnostic 

BC2 Board Quarterly Evaluation TASB Winter Governance School Calendar Approval 
Budget calendar and budget process 
Board promotes the vision and engages 
in 2-way communication 

March Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Spring Benchmark

SCPM1.3 (PLTW)
BC3 

Far West Texas School Boards 
Association (pending date)

Discuss preliminary budget/budget workshops 
Board promotes the vision and engages 
in 2-way communication 

April Goal 3: GPM 3.1 & 3.2 BC1 NSBA Employee Contracts Approval 
Board promotes the vision and engages 
in 2-way communication 

May Goal 1: GPM 1.1
EOY PK-3 Reading Diagnostic 
Goal 1: GPM 1.2
5th & 8th Reading STAAR Results
Goal 2: GPM 2.1 
EOY K-3 Math Diagnostic 
Goal 2: GPM 2.2
5th & 8th Math STAAR Results 

SCPM 2.1 (Writing Samples)
BC2

Board Quarterly Evaluation Compensation Package 
Board promotes the vision and engages 
in 2-way communication 

June Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
STAAR Results

BC3 Summer Leadership Institute Review/amend Student Code of Conduct 
(TEC§37.105) 
Review student and staff handbooks 
Recommend student insurance carrier 

July Goal 3: GPM 3.1 & 3.2 SCPM1.1 (TSI)
BC1

Team-Building and Assessment 
Workshop & LSG Community Training 

District and Campus Improvement Plan Approvals 

August A-F 
Accountability Report
Goal 1 & Goal 3

BC2 Board Quarterly Evaluation EISO Training (Pending date) Budget & Tax Rate Public Meeting 

September Goal 1: GPM 1.1
BOY K-3 Reading Diagnostic 
Goal 2: GPM 2.1 
BOY K-3 Math Diagnostic 

SCPM 2.2 (RTI Doc)
BC3 

TASA/TASB Convention 
LSG Student Workshop

Review Board Training Calendar, including SB 1566 
requirement and new 86th legislative session 
additions 
Board promotes the vision and engages 
in 2-way communication 

October Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Fall District Benchmark 

BC1 Team-Building , Assessment 
Workshop & LSG Community Training 

Report Trustee training hours 
Review superintendent’s evaluation timeline and 
process, including training on use of instrument 
(TEC§21.354) 
Board promotes the vision and engages 
in 2-way communication 

November Goal 3: GPM 3.1 & 3.2 BC2 Board Quarterly Evaluation LSG Training for potential school 
board members

FIRST Public Meeting 
November Elections (BBB Legal) 
(TEC§3.004-3.005) 
Board promotes the vision and engages 
in 2-way communication 

December Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
TAPR Report

BC3 New Board Member Orientation 
Far West Texas School Boards 
Association

Board promotes the vision and engages 
in 2-way communication 
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Tornillo ISD LSG Board Years: 2024

Months Student Outcome Goals GPMs Constraints CPMs Leadership Evaluations Trainings Other 

January Goal 1: GPM 1.3 
(Eng. I & II Dec. EOC Results)
Goal 2: GPM 2.3 
(Algebra Dec. EOC Results)

SCPM1.2 (AVID)
BC1

Superintendent Evaluation Board Appreciation 
Board promotes the vision and engages 
in 2-way communication 

February Goal 1: GPM 1.1
MOY PK-3 Reading Diagnostic 
Goal 2: GPM 2.1 
MOY K-3 Math Diagnostic 

BC2 Board Quarterly Evaluation TASB Winter Governance School Calendar Approval 
Budget calendar and budget process 
Board promotes the vision and engages 
in 2-way communication 

March Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Spring Benchmark

SCPM1.3 (PLTW)
BC3 

Far West Texas School Boards 
Association (pending date)

Discuss preliminary budget/budget workshops 
Board promotes the vision and engages 
in 2-way communication 

April Goal 3: GPM 3.1 & 3.2 BC1 NSBA Employee Contracts Approval 
Board promotes the vision and engages 
in 2-way communication 

May Goal 1: GPM 1.1
EOY PK-3 Reading Diagnostic 
Goal 1: GPM 1.2
5th & 8th Reading STAAR Results
Goal 2: GPM 2.1 
EOY K-3 Math Diagnostic 
Goal 2: GPM 2.2
5th & 8th Math STAAR Results 

SCPM 2.1 (Writing Samples)
BC2

Board Quarterly Evaluation Compensation Package 
Board promotes the vision and engages 
in 2-way communication 

June Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
STAAR Results

BC3 Summer Leadership Institute Review/amend Student Code of Conduct 
(TEC§37.105) 
Review student and staff handbooks 
Recommend student insurance carrier 

July Goal 3: GPM 3.1 & 3.2 SCPM1.1 (TSI)
BC1

Team-Building and Assessment 
Workshop & LSG Community Training 

District and Campus Improvement Plan Approvals 

August A-F 
Accountability Report
Goal 1 & Goal 3

BC2 Board Quarterly Evaluation EISO Training (Pending date) Budget & Tax Rate Public Meeting 

September Goal 1: GPM 1.1
BOY K-3 Reading Diagnostic 
Goal 2: GPM 2.1 
BOY K-3 Math Diagnostic 

SCPM 2.2 (RTI Doc)
BC3 

TASA/TASB Convention 
LSG Student Workshop

Review Board Training Calendar, including SB 1566 
requirement and new 86th legislative session 
additions 
Board promotes the vision and engages 
in 2-way communication 

October Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
Fall District Benchmark 

BC1 Team-Building , Assessment 
Workshop & LSG Community Training 

Report Trustee training hours 
Review superintendent’s evaluation timeline and 
process, including training on use of instrument 
(TEC§21.354) 
Board promotes the vision and engages 
in 2-way communication 

November Goal 3: GPM 3.1 & 3.2 BC2 Board Quarterly Evaluation LSG Training for potential school 
board members

FIRST Public Meeting 
November Elections (BBB Legal) 
(TEC§3.004-3.005) 
Board promotes the vision and engages 
in 2-way communication 

December Goal 1: GPM 1.1-1.3
Goal 2: GPM 2.1-2.3
TAPR Report

BC3 New Board Member Orientation 
Far West Texas School Boards 
Association

Procedures and Policy Review (Every other year)
Board promotes the vision and engages 
in 2-way communication 




